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ABSTRACT 
 
 
The use of film in English and French classroom – the Why and the How? 
 
In recent decades we are becoming increasingly surrounded by different types of audio-visual 
media without this new reality being entirely translated into and taught by the school system. 
In order to become critical and responsible citizens of the world, it is important that students 
become media literate. While all teachers should therefore include media education into their 
classrooms, foreign language teachers will find additional benefits by doing so. This MA 
dissertation aims at determining the benefits of using film in foreign language teaching and 
the ways film can be exploited for teaching different aspects of a foreign language. The 
theoretical part begins with pointing out the importance of media literacy and film in the 
education system, continues with a presentation of the basic film theory and finishes by 
putting forward the benefits of using film in teaching of foreign languages as well as 
suggesting the way the film clips could be integrated in foreign language classrooms. The 
practical part firstly proposes a number of selected film-related exercises for the teaching of 
different language systems and skills and secondly, it offers two film-based pedagogical 
sequences – one for the English class and another for the French class. The results indicate 
that there are numerous benefits to the inclusion of film into teaching foreign languages and 
that film can be used for teaching all language systems and skills. 
 
Key words: media literacy, film in foreign language teaching, secondary education 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
IZVLEČEK 
 
 
Uporaba filma pri pouku angleščine in francoščine – zakaj in kako? 
 
V zadnjih desetletjih postajamo vedno bolj obdani z različnimi tipi avdiovizualnih medijev, ne 
da bi ob tem šolski sistem to novo stvarnost v celoti  vključil v svoje poučevanje. Da bi učenci 
postali kritični in odgovorni državljani tega sveta, morajo postati medijsko pismeni. Medtem 
ko bi morali različne medije v svoje poučevanje vključiti vsi  učitelji, bodo učitelji tujih 
jezikov v tem našli še dodatne prednosti. Magistrska naloga poskuša opredeliti, kakšne so 
prednosti uporabe filma pri poučevanju tujih jezikov ter kako lahko s filmom poučujemo 
različne vidike jezika. Teoretični del uvodoma izpostavi pomen medijske pismenosti, filmske 
vzgoje v šolskem sistemu ter osnovno filmsko teorijo, nato razčleni prednosti uporabe filma 
pri pouku tujega jezika ter predlaga način vpeljave filma v tujejezikovni pouk. Praktični del v 
prvem delu naniza nabor na film vezanih vaj za učenje različnih jezikovnih poglavij in 
zmožnosti ter v drugem delu predstavi dve na film vezani pedagoški oz. učni zaporedji, eno za 
pouk angleščine ter drugo za pouk francoščine. Rezultati magistrske naloge kažejo, da je 
prednosti uporabe filma pri pouku tujih jezikov veliko ter da lahko film uporabimo za 
poučevanje vseh jezikovnih poglavij ter jezikovnih spretnosti.  
 
Ključne besede: medijska pismenost, film pri poučevanju tujih jezikov, srednješolsko 
izobraževanje 
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1 INTRODUCTION  
 
With the advancement of technology, media devices have become accessible to the average 
person making the media more and more present in our everyday lives. Young generations of 
students are growing up surrounded by all types of media, predominantly audio-visual ones. 
While for centuries the written word was the principal media of communication in the public 
sphere, it is moving images intertwined with sounds that have taken over in the past few 
decades. School education should reflect that new reality by teaching the students how these 
audio-visual documents we are exposed to on a daily basis function – by identifying the 
message and the way it is coded – teaching them thus to be critical of these messages in order 
to become more independent and responsible citizens.     
 
Teachers of all subjects could incorporate audio-visual documents into their teaching, 
amongst them teachers of foreign languages which will not only find the content valuable but 
also the language itself. While some of the audio-visual documents cannot be avoided, such as 
for instance advertisements on billboards, others can be chosen consciously and 
autonomously. One thing students love to watch and generally spend a lot of free time 
watching are films and TV-series. Consequently these have (next to songs) also become their 
primary source of learning foreign languages. It is important to note however that this goes 
(e)specially for American English since most popular film production nowadays originates 
from the United States. It is precisely due to the motivational aspect of films amongst students 
as well as their familiarity with it that the use of films in foreign language teaching will be the 
centre of research in this master thesis. 
 
The primary aim of this master thesis is to research the reasons for the use of film as a 
teaching medium in the school system and more specifically in the French and English 
foreign language classroom as well as to explore the ways to use film for the purpose of 
teaching French and English as a foreign language. 
 
The thesis is organized as follows. The theoretical part begins with explaining what the 
concept of literacy nowadays stands for, emphasizing the importance of including all the 
media types into formal education. It then points out the importance of the use of film in 
education and gives an outline of what basic film theory is to be taught.  
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It continues with broader benefits of using film in foreign language teaching (film as a 
motivation, film as an authentic document, film as an audio-visual document, culture in film 
and film in cross-curricular teaching). It then finishes with a more practical approach to using 
film in foreign language teaching - things to consider when choosing to include a film clip to 
the foreign language classroom (the age and interest of the students, the relevance of the 
theme, the length of the clip, students’ language level, subtitling and five basic techniques for 
the exploitation of film in the classroom). 
 
The practical part consists firstly of a number of exercises that teachers can use to teach the 
four skills (listening, reading, speaking and writing) as well as language systems (grammar, 
vocabulary and phonology) and secondly two film-based pedagogical sequences are proposed 
– one for an English class and one for a French class. 
 
The research questions of this thesis are:  
 Should teachers include film in their pedagogic practice and why? 
 What are the benefits of using film in foreign language teaching and how can film be used 
to teach the target language?  
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2 MEDIA LITERACY 
 
The convergence of media and technology in a global culture is changing the way we learn 
about the world and challenging the very foundations of education. No longer is it enough to 
be able to read the printed word; children, youth, and adults need the ability to critically 
interpret the powerful images of a multimedia culture. Media literacy education provides a 
framework and pedagogy for the new literacy needed for living, working, and citizenship in 
the 21
st
 century. Moreover, it paves the way to mastering the skills required for lifelong 
learning in a constantly changing world. 
                                                                                              Thoman and Jolls (2004: 18) 
 
The concept of literacy had traditionally been connected to written texts on printed media. In 
other words, it meant developing the skill to interpret writing - letters on a piece of paper that 
formed words put together in such a way that they convey meaning - as well as subsequently 
to be able to produce one’s own written texts (Donaghy 2015: 9; Thoman and Jolls, 2004: 18).   
 
While the book had been the dominant medium of communication for centuries, the recent 
rapid technological progress and the emergence of media has changed that. Nowadays, 
information is no longer communicated to us only through printed media, but also and even 
predominantly so through images and sounds of the multimedia culture. From the moment we 
wake up until we go to sleep we are exposed to thousands of images such as messages 
through our mobile phone, television programs, social media and emails on our computers, 
billboards, music in shops and so on (Thoman and Jolls, 2004: 18).  
 
“Media no longer shape our culture; they are our culture” (ibid.). 
The concept of literacy is therefore expanding not to override the written word but to add the 
picture and the sound to it (Donaghy, 2015: 9).  
 
Even though visually mediated messages may seem clear and easy to understand, they operate 
through a complex code (“language”) which has its own rules (“grammar”). Also, they often 
go by too fast for us to consciously register let alone interpret them. Nevertheless, they do 
affect us and shape our reality (Donaghy, 2015: 19). Consequently, it is important that we 
learn the rules by which they are governed. Our educational systems should reflect that reality 
we live in and teach students how to interpret images as well as communicate visually 
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themselves. And thus prepare them for the future where as adults they will have to know how 
to live and work in more and more complex, technology-driven world (Thoman and Jolls, 
2004: 21).  
 
“To be a functional adult in a mediated society, one needs to be able to distinguish between 
different media forms and know how to ask basic questions about everything we watch, read 
or hear” (Thoman and Jolls, 2003: 9).  
 
The five main questions that should guide us when confronted with any type of media 
experience are:  
 
1. Who created the message? 
2. What techniques are used to attract my attention? 
3. How might different people understand this message differently than me? 
4. What lifestyles, values and points of view are represented in, or omitted from the 
message? 
5. Why was this message sent? 
           (ibid.) 
 
“Media literacy, grounded as it is in inquiry-based, process-oriented pedagogy, offers not a 
new subject to teach but rather a new way to teach and even more important, a new way to 
learn” (Thoman and Jolls. 2004: 21). 
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3 FILM IN EDUCATION 
 
So long as the schools neglect this [the film] art form, the audience will be at the mercy of 
those who seek to manipulate them and will remain intellectually impoverished in an art 
form that is closer to them than many others.  
      (Culkin, 1964 as quoted in Donaghy 2015: 11) 
 
In this thesis, we will – amongst all the possible audio-visual documents – focus on film and 
the use of it in schools, more particularly in foreign language classrooms of French and 
English. This choice – film rather than any other type of audio-visual media – is based on its 
popularity amongst students and its communicative qualities, which will be described further 
on. 
 
Film literacy is a subset of media literacy, aimed at critically analysing a film narrative – the 
content as well as the technical aspect. While media literacy as a broader term stands for the 
ability to access, analyse, evaluate and create messages in print, video or internet, film literacy 
is centred in film – the ability to critically watch a film, analyse its content and technical 
aspects as well as create one’s own film (Donaghy, 2015: 10). 
 
Due to an increasingly mediatized contemporary society, films are nowadays extremely 
accessible. However, many teachers remain reluctant to use it in their classroom. There are 
several reasons why that is so.  
 
Students nowadays have grown up with technology and are predominantly more familiarized 
with it than their teachers, who on the other hand often instead of taking advantage of their 
students’ knowledge are intimidated by it (Kruesmann, 2014).  
 
Alongside the teachers’ fear of showing their lack of competence, they also have numerous 
misconceptions regarding the use of film in education. According to the results of an enquiry 
carried out by Bourdier (2008), teachers often see students as passive viewers who do not 
appreciate and fully grasp the content of films presented to them. Furthermore, as Donaghy 
(2015: 8) states, some teachers believe there is a direct connection between a seemingly lower 
students’ literacy level and their increased consumption of moving images. However, firstly, 
it is up to the teachers to make their students active viewers by setting up comprehension 
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checking and debate eliciting tasks and secondly, there is no evidence that people’s literacy 
[in the narrow sense of the word] level has decreased, neither it is proved that visual media 
consumption has any negative effect on literacy (Donaghy: 2015: 8).  
 
It is important, therefore, that teachers receive adequate training to overcome their fear of the 
unknown by familiarizing themselves with the technology and the film as a media as well as 
to dispel the misconceptions regarding the usefulness of film in their classrooms. However, 
beside the already mentioned fear of incompetence and misconceptions regarding the use of 
film in the classroom, for some teachers it is the lack of technical equipment that comes in 
their way (Bogataj, 2019: 39). Last but not least, for a public screening of a film, schools 
formally need to respect copyright protection and thus obtain the right to do so which time 
and money consuming. Yet, short films are often in the public domain – can be used freely, 
while film excerpts can be used freely for educational purposes (European Commission, 2015: 
58). 
 
Film is a medium that can be used (to introduce a subject or for the content fitting in the 
objectives of the lesson) in any subject if chosen appropriately (in accordance with the 
pedagogical objectives). What is more, it presents information orally and visually, thus 
engaging multiple senses, which results in students remembering the content, better 
(Kruesmann, 2014).  
 
Nevertheless, it is important that the use of film in education does not limit itself to the 
content but also strives to encompass the teaching of the medium itself. Students are 
nowadays well accustomed to this medium – they do not to be taught how to “read” it as they 
are taught how to read words and sentences –, while the education system does have a 
responsibility to teach them how to be critical of it (Bourrissoux, 1992; Štrajn, 2002: 31). 
 
3.1 Basic film theory 
 
In this chapter, we will point out the basic concepts of an otherwise vast subject of film 
theory. For a deeper insight, we advise that teachers consult the numerous books and articles 
written on this subject and participate in in-service teacher training programs available to 
them. Instead of dedicating a lot of time to teaching all the theory which will make our 
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students lose their attention and interest, it is more suitable to upgrade their knowledge every 
year always starting with what they already know or remember from the previous film-related 
lesson (Budihna, 2008: 777). 
 
3.1.1 Film genre 
 
Students should become familiar with the genre they are about to watch and be able to 
determine its main characteristics. That way they can autonomously choose what they will 
want to watch at home, while in class that knowledge activates their schemata insofar as it 
makes them aware of what to expect from a certain film. Here is a list and a short description 
of each film genre. Nevertheless, it is important to point out that many films do not belong to 
one genre only but are so called genre hybrids (i.e. they are a mixture of two or more genres). 
 
Adventure films offer interesting stories where the protagonist has many exciting experiences 
in exotic places. Adventure films are often combined with the action film genre (Dirks, n.d.; 
Budihna, 2008: 780–781).  
 
Crime films revolve around action of all types of criminals who make their way in life by 
stealing, murdering and generally living outside the law.  They are counteracted by detectives 
who try to solve the criminal case. These films are characterized by violence and occur in 
places such as night clubs, dark and narrow streets, neglected hotel rooms, etc. (ibid.).  
 
Dramas deal with serious topics, portraying life-like characters in realistic settings and the 
story with an intense character development and interaction. They have many subgenres such 
as melodrama, epics or historical dramas, courtroom drama, romantic drama, etc. (ibid.). 
 
Horror films are meant to incite fear, captivate and entertain and often offer a terrifying and 
cathartic finale. Usually it is combined with science-fiction and contains a transformation: a 
person turns into an animal, an insect, a half-human, something non-human (a zombie, a 
vampire, a ghost), into another hidden personality etc. The characteristics of this genre are 
also a voyeuristic position of the camera, psychopathic murderers, undefeatable monster etc. 
The sub-genres of horror are: slasher, splatter, psychological, survival, teen terror, 'found 
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footage,' serial killers, paranormal/occult, zombies, Satanic, monsters, Dracula, Frankenstein, 
etc. (ibid.).  
 
Musical films incorporate song and dance routines into the film narrative (ibid.). 
 
Sci-fi films are based on futuristic topics. They are quasi-scientific, imaginative and visionary 
with heroes, aliens, monsters, impossible quests, fantastic places and settings, futuristic 
technology, unknown forces, etc. (Dirks, n.d.; Budihna, 2008: 780–781). 
 
War films depict and often denounce the horrors of war and the fighting (on the land, in the 
air or on the sea) serves as a background story for a deeper action. The themes it explores can 
be about male friendship, the loss of a member of the family, heroism, cowardice, the fate of 
women in war, the post-traumatic stress disorder etc. It is paired with other genres like action, 
adventure, drama, romance, comedy (black), suspense, and even historical epics and westerns 
(ibid.). 
 
Westerns are the most famous and one of the oldest genres of the American film industry 
filmed - as its name suggests - in the American Wild West. The main protagonists are 
cowboys and the content is full of contradictions: freedom vs. responsibility, egoism vs. 
solidarity, ignorance vs. education, good vs. evil, wild rural area vs. organized urban area etc. 
The extremely well handled pistol is almost an extension of the cowboy’s personality and 
causes fear and respect (ibid.).  
 
3.1.2 Film language 
 
If knowing the main characteristics of a film genre is where students’ knowledge of film 
should start to build up, film language offers them a deeper understanding of the way the plot 
is presented. While Russian formalists said that film language is about determining the 
relationship between people, angles of view and perspectives in which they are filmed as well 
as the lighting used, the Hungarian film theorist Bela Balasz added film editing, which 
connects frames in an organized whole and functions as a time mosaic (Kavčič and Vrdlovec, 
1999 as quoted in Budihna, 2008: 781). 
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We will mention and explain in more detail all the elements that are part of the film language 
and which a teacher should always bring attention to when working with film. These elements 
are the graphics, sound, the camera angle, the camera shot, the mise-en-scene, the lighting, the 
colours and acting (Budihna, 2008: 782). 
 
The graphics in a film are used for showing the company’s logo, the title of the film, the 
enumeration of actors and other workers that made the film possible, the subtitles and when 
the director uses graphics to inform the public of the continuation of the story. Other ways of 
using graphics are showing the content of a letter a character is reading or writing. Very often 
graphics are used to show road signs, journals and billboards, telegrams, notifications, 
electronic mail, etc. (Budihna, 2008: 782).  
 
‘Mise-en-scene’ is a French expression which stands for the detailed preparation of the place 
where the shooting will take place, the description of the place of action, the use of colours, 
costumes, haircuts and makeup. It is equally important to determine the camera angle, the 
type of shots and the diegetic sound (any sound presented as originated from source within 
the film's world (ibid.).  
 
The colour is more than an aesthetic meaning; it is used for suggesting, symbolizing, 
characterising etc. The coloured film became the norm in the sixties, up until that point film 
directors used black-and-white technique which is nowadays used to emphasize the content in 
a certain way. For colours can function as a symbol in a film: the red can mean a rebellion, 
vitality, passion, eroticism, danger, even death; the green can mean a new start, life, growth; 
the white is the colour of innocence, isolation, the blue can symbolize spirituality, sadness, 
wisdom, etc. (ibid.: 782–783). 
 
The use of lighting is crucial and adds to the meaning that the filmmaker is trying to convey. 
Dark or weak lighting full of shadows or strong contrast of darkness and brightness indicates 
a danger or mystery. It is often used in ‘film-noir’, horror films and night scenes. Bright 
scenes are used in comedies or in shots which depicts peace. Lighting from the front creates 
timelessness, lighting from above a feeling of youthfulness, lighting from the side indicates 
the person filmed is morally questionable or even has a double personality and lighting from 
below is used to create a sinister or fearful feeling (ibid.: 783). 
10 
 
 
Special effects are used in a great number of films, so much so that with the advanced 
technology it is nowadays often overlooked (ibid.). 
 
When we talk about camera, the two important concepts are the camera shot and the camera 
angle. Different types of camera shots encompass different things and are used to convey 
different meanings. The extreme long shot or called also the extreme wide shot shows the 
subject from a distance and the focus is on the area where the action takes place. The subject 
may also be absent from the scene. This shot is used for establishing a scene and so is the 
long shot or wide shot where the subject becomes less distant and more important (Dise, 
2016). 
  
 
Figure 1: Extreme long shot 
 
Figure 2: Long shot 
 
A full shot frames the subject from head to toes and the action is emphasized. 
 
Then there are a number of other shots where the character is not filmed whole and at the 
same time not too close, that is showing some environment while focusing on the action done 
by the subject. Such shots are medium long shot (or ¾ shot) where the subject is shown from 
the knees up, the cowboy shot which comes from the western films where the subjects is 
filmed from mid-thigh up thus including the fun holsters into the shot, a medium shot which 
frames the subject from the waist up and the medium close-up shot frames the character from 
chest or shoulder up (ibid.).  
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Figure 3: Full shot 
 
Figure 4: Medium long shot (3/4 shot) 
 
 
Figure 5: Cowboy shot 
 
Figure 6: Medium shot 
 
 
Figure 7: Medium close-up shot  
 
Last but not least are the frames used to show the character’s emotions. In the close-up shot a 
part of a subject is filmed, usually the character’s head. A specific variant of a close-up is a 
choker which frames the subject’s face from below the mouth and above the eyebrows. An 
extreme close-up forefronts a small part of a subject such as its eyes or mouth.  
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Figure 8: Close-up 
 
Figure 9: Choker 
 
Figure 10: Extreme close-up or detail 
 
In order to be consistent when filming, one has to use different camera angles. For instance, if 
someone looks out of a window on the fifth floor, the next shot should be a high angle shot, 
whereas if someone looks up from the road, the following shot has to be a low-angle shot. In 
a high angle shot the subject has to be shot from above eye level and the effect provoked is 
one of vulnerability, weakness or fear. The opposite happens in a low angle shot where the 
subject is photographed from below eye level which makes the subject look powerful, heroic 
or even dangerous (Budihna, 2008; Dise, 2016). 
 
 
Figure 11: High angle shot 
 
Figure 12: Low angle shot 
 
13 
 
Sound is also highly important in films. Diegetic sound is a noise which has a source on 
screen, it is a direct result of the action on the screen, whereas non-diegetic sound is added 
during editing and does not come from the action filmed (Budihna, 2008: 784). 
  
Each scene filmed becomes meaningful only when it is assembled with other scenes into a 
sequence. In a classical linear sequence each following scene – connected by unity of 
location or unity of time - creates a small drama. In an associative sequence the scenes are 
connected by one or several objects, a visual motive, a gesture etc. (ibid.: 783). 
As important as filming is also the act of editing which comes in the so called post-
production part of film making and assembles sequences in a way that they form a coherent 
story, build the atmosphere, create and vary the rhythm – some parts may be slower than 
others – and all in all fulfil the director’s wishes (Budihna, 2008: 784). 
 
When talking about the story and the theme of a film many questions can be discussed with 
students. The theme can be established in connection to the genre. With the question of how 
persuasive the story is, the internal structure of the story becomes important – the plot, the 
climax and the denouement – as well the personality of the characters and the acting itself 
(ibid.). 
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4 BENEFITS OF USING FILM IN FOREIGN LANGUAGE TEACHING 
 
In this chapter we will take a closer look at the four main benefits of using film in foreign 
language teaching – the motivational quality of a film, the language authenticity of a film, its 
audio-visual aspect, and its potential for cross-curricular teaching. 
 
4.1 Film as a motivator 
 
Film speaks to the viewers’ emotions as well as intellect. Students find films interesting and 
know a lot about them; they are used to watching them at home regularly. Since motivation is 
one of the most important factors that determine successful foreign language acquisition, it is 
logical to bring films into the foreign language classroom (Lonergan, 1984: 5; Donaghy, 
2015: 18). It will, however, not suffice to bring any film to the classroom, the chosen film has 
to be intrinsically motivating so that the students are inclined to want to see more, ask 
questions, have follow-up ideas  and suggestions (Donaghy, 2015: 18). 
 
In addition to that, the usual viewing context should not be underestimated nor it should be 
reproduced. Students watch films in their free time for relaxation and entertainment, the 
television or the computer makes no demands on them. Yet, in a foreign language classroom 
watching films should be active and students should be asked to do some follow-up activities 
related to the film. The motivational qualities of a film can be even more increased when 
students are encouraged to create their own films (ibid). 
 
4.2 Film as an authentic document 
 
A document is authentic when its language is unaltered and is produced by and for native 
speakers of a common language and not for second language learners of that language 
(Adams, 1995: 3). In other words, an authentic document is not created for pedagogical 
purposes but for real communicative purposes. Amongst authentic documents we classify 
songs, novels, newspaper articles, advertisements, films etc. (Cucaila-Ciulica, n. d.: 2). Even 
though authentic documents have the disadvantage of becoming less relevant with time and 
their didactisation is time-consuming (however, many ready-made didacticised films or film 
excerpts are available on the internet), there are numerous advantages to their use.  
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Authentic documents encourage teachers to vary their language material in order to motivate, 
intrigue and surprise their students as well as to expose them to a foreign language in all its 
forms and manifestations (Hedaywa and Sourak, 2013: 258). 
Films are beneficial to foreign language learning on a cultural as well as linguistic level. 
Watching films opens a window to the culture of the language. One can learn about American 
presidential elections, the stock exchange, Australian suburbia, etc., period settings are being 
extremely well portrayed nowadays and so is the atmosphere of everyday life – body 
language, dressing style, table manners, gender roles, how adults treat children or talk to their 
bosses.  
 
Films reflect cultural movements (e.g. the changing perception of women) as well as create 
culture (common knowledge). However, a teacher needs to be aware that in some films or 
parts of films, certain things are portrayed idealistically or stereotypically and thus warn 
students of that aspect of fictional world (Sherman, 2003: 12–13).  
 
In addition to that, the language in films is an interactive language of daily conversational 
exchange. And despite interaction being recognized in the European Language Framework as 
one of the four major areas of language competence alongside with Production, Reception and 
Mediation, it is relatively absent from coursebooks above the elementary level. This results in 
students being unable to produce natural spoken English [or French]. When asked to role-play 
or write a dialogue, they produce slightly unrealistic language (which may be grammatically 
correct but never used by native speakers, inappropriate tone, distorted idioms, wrong 
collocations and a limited repertoire of functional language and colloquial phraseology (ibid.: 
14). As Sherman (2003: 14) puts it, “only drama can provide this range of language, and 
students need such exposure because to learn to speak to people they must see and hear 
people speaking to each other.” 
 
4.3 Film as an audio-visual document 
 
One of the exceptional qualities of a film is its ability to present communicative situations. 
Films represent the best reproduction of reality of the communication in a target language by 
natives in its totality – not only do students hear them speak, the additional value of a film 
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(compared to an oral document meant for developing listening comprehension) is that it offers 
the whole visual context of the communicative situation (Lonergan, 1984: 4). 
 
 The student cannot only hear the dialogue, s/he can also see it. This means one can see the 
two speakers’ sex, age, clothes as well as what they are doing or feeling. Other paralinguistic 
expressions such as the facial expression, posture, hand gestures accompany the speaking. In 
addition to that other possible characters are on the screen as well as the surrounding – the 
place of the action (ibid.). According to Donaghy (2015: 19), learners are offered another 
channel of comprehension (not only the oral one, but also the visual one), which enhances 
comprehension which is especially favourable to weaker students. Unlike native speakers who 
help themselves with language to better understand the action, the process is reversed when it 
comes to students of a foreign language who themselves use action to better understand what 
is being said (Sherman, 2003: 12-13) 
 
As Sherman points out:  
 
Most listening comprehension exercises for language learners are brief, one-off and purely 
oral and don’t provide these essential aids, the dense visual and social context and the in-
depth experience of what has gone before, which makes the drama the nearest thing most 
foreign-language students have to real-life experience of spoken meaning. 
 Sherman (2003:13) 
 
Because of the visual richness and provided stimulus students are through film also 
developing learning strategies – they predict or guess from context, infer ideas and are given a 
chance to activate their schemata (ibid.).  
 
4.4 Film and cross-curricular teaching 
 
Each film presents various themes, which can then be discussed in language teaching 
classrooms. Since modern foreign language teaching course books are organized by themes, 
teachers can easily connect a film to a theme they were planning to deal with in class (Bosnič, 
2008; 773). In addition to incorporating films into language teaching with ease, films also 
offer a possibility for cross-curricular teaching, which is promoted in both the French and the 
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English curriculum of the Slovene high school program (Učni načrt Angleščina in Učni načrt 
Francoščina).  
 
We will therefore present a non-exhaustive list of English and French speaking films 
interesting for a high school audience, the themes it treats and the school subjects that can be 
included in the process. French speaking films are cited as they are originally named for the 
French speaking audience. The selection is a combination of different sources cited below as 
well as the author’s own suggestions. 
 
4.4.1 English speaking films 
The film The themes The school 
subjects 
1. Dead Poets Society 
Director: Peter Weir 
1989 
- conformism and rebellion 
- education 
- growing up 
- role model 
- sociology 
- philosophy 
- psychology 
2. Trainspotting 
Director: Robert Mulligan 
1999 
- addiction 
- rebellion 
- friendship 
- criminality 
- sociology 
3. American History X 
Director: Tony Kaye 
1998 
- racism 
- violence 
- personal transformation 
- sociology 
- history 
- psychology 
 
4. Rain Man 
Director: Barry Levinson 
1988 
- family and caring 
- guilt and blame 
- mental handicap 
- sociology 
- psychology 
5. To Kill a Mockingbird 
Director: Robert Mulligan 
1985 
 
- education 
- social inequality 
- morality 
- the law 
- sociology 
- history 
 
6. Inside Llewyn Davis 
Director: Ethan Coen and Joel Coen 
2013 
- identity and authenticity 
- success and affirmation 
- music 
- psychology 
7. Fishtank 
Director: Andrea Arnold 
2009 
- family relationship 
- romantic relationship 
- social inequality 
- sociology 
- psychology 
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- disappointment and revenge 
8. Boyhood 
Director: Richard Linklater 
2014 
- coming of age 
- relationships 
- psychology 
9. I, Daniel Blake 
Director: Ken Loach 
2016 
- social inequality 
- friendship 
- bureaucracy 
- sociology 
- psychology 
10. I Forgot My Phone (short film) 
Director: Miles Crawford 
2013 
- contemporary human 
interaction 
- phone addiction 
- psychology 
- sociology 
11. Schindler’s List 
Director: Steven Spielberg 
1993 
- second world war 
- anti-Semitism 
- holocaust 
- sociology 
- psychology 
- philosophy 
- history 
12. Angels and Demons 
Director: Ron Howard 
2013 
- secret society and conspiracy 
- physics 
- physics 
13. 2001: A Space Odyssey 
Director: Stanley Kubrick 
1968 
 
- future of language 
- dehumanisation of progress 
- evolution of humanity 
- physics 
14. Newton: A Tale of Two Isaacs 
Director: Don McBrearty 
1997 
- personal values 
- enlightenment 
- romantic relationships 
- history 
- mathematics 
15. Girl interrupted 
Director: James Mangold 
2000 
- health institution 
- rebellion and norms 
- relationships 
- sociology 
- psychology 
Table 1: English speaking films (Donaghy, 2016; Bosnič, 2008: 773–774) 
 
4.4.2 French speaking films 
 
The theme The films The subjects 
1. Le péril jeune  
Director: Cédric Klapisch 
1994 
- drugs 
- sexuality 
- protests 
- sociology 
- philosophy 
2. La vie d’Adèle 
Director: Abdellatif Kechiche 
2013 
- homosexuality (lesbianism) 
- peer pressure 
- art and literature 
- art 
- philosophy 
- sociology 
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- choice of profession - psychology 
3. 120 battements par minute 
Director: Robin Campillo 
2017 
- homosexuality 
- activism 
 
- history 
- philosophy 
sociology 
4. Les Choristes 
Director: Christophe Barratier 
2004 
- education 
- music 
- friendship 
- social exclusion and isolation 
- music 
- psychology 
 
5. Intouchables 
Director: Olivier Nakache and Éric 
Toledano 
2011 
- friendship 
- love 
- work 
- handicap 
- sociology 
- psychology 
6. Entre les murs 
Director: Laurent Cantet 
2008 
- student life 
- teaching 
- interaction in class 
- psychology 
- sociology 
7. La Môme 
Director: Olivier Dahan 
2007 
- poverty 
- musical talent 
- glory 
- sickness 
- history 
- music 
8. Mommie 
Réalisateur: Xavier Dolan 
2014 
- deprivileged environment 
- adolescence 
- relationship mother-son 
- sociology 
- psychology 
9. Qu’est-ce qu’on a fait au bon dieu 
Director: Philippe de Chauveron 
2014 
- racism 
- marriage 
- conservatism 
- sociology 
- psychology 
10. J’attendrai le suivant (short film) 
Director: Philippe Orreindy 
2002 
- contemporary world 
- search for love 
- humiliation 
- psychology 
- sociology 
11. L’auberge espagnole 
Director: Cédric Klapisch 
2002 
- friendship 
- seduction and romantic love 
- life in an international student 
environment 
- sociology 
- psychology 
12. Persepolis 
Directors: Marjane Satrapi et 
Winshluss 
2007 
- social class 
- religion 
- morality 
- history 
- psychology 
14. Huit femmes 
Director: François Ozon 
2002 
- crime 
- family reunion 
- psychology 
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15. Les filles au moyen âge 
Director: Hubert Viel 
2015 
- status of women 
- childhood vs. adulthood 
- sociology 
- history 
 
Table 2: French speaking films (Garcia, 2015; Films que j’utilise en FLE) 
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5 INTEGRATING FILM IN FOREIGN LANGUAGE TEACHING CLASSROOMS 
 
The value of a film for language teaching depends on the way the film is used in the classroom. 
Successful integration of film in a language classroom involves a careful selection of topic and 
content with clear pedagogical goals, thoughtful preparation before, during and after viewing 
activities later carried in class.  
(Donaghy, 2015: 21) 
 
When choosing a film in language classrooms, teachers have to take many factors into 
consideration in order to make the most of it by pursuing their pedagogical objectives.  
 
5.1 Age, theme and interest 
 
The film must be appropriate for the age of the students and the theme should fit into the 
teaching syllabus. In addition to these formal requirements, it is crucial that the chosen 
sequence be of interest to the viewers. As state Stempleski and Tomalin (1990: 9), students do 
not generally think of video as teaching material but a form of entertainment, so for them to 
watch it, the sequence must be intrinsically motivating and attractive and needs to incorporate 
a complete unit of meaning. According to Donaghy (2015: 21), taboo themes in specific 
cultures must be considered as well.  
 
5.2 Length 
 
The choice of viewing films in their integrality needs to be well justified since it takes up a lot 
of class time for too little outcome - watching a long film in foreign language may be too 
demanding for students and a focused pedagogical purpose may be lost (Donaghy, 2015: 21). 
It is therefore recommended that the video sequence be exploitable for a period of a single 
class hour. With all the accompanying activities taking up most of the class as well as taking 
into account the viewer’s attention span, the video sequences should generally not be longer 
than 5 minutes and no shorter than 30 seconds (Stempleski and Tomalin, 1990: 9). 
 
One possibility is to use short films which offer a complete narrative and are perfectly suitable 
to promote film literacy (the ability to analyse and interpret moving images), put forward a 
single idea and are thus perfect prompts for speaking or writing activities (Donaghy, 2015: 
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25). Another possibility is to use short film clips (i.e. excerpts of feature films) which fit in 
perfectly with the grammatical point, vocabulary or theme the teacher wants to present in 
class (ibid.: 24). In order to put the excerpt in question into context, the teacher can give the 
summary of the film illustrating it by showing three or four key scenes (Sherman, 2003: 18). 
 
5.3 Language level 
 
According to Stempleski and Tomalin (1990: 9) because of the meaningful visual support 
language is not the most important criterion; follow-up activities are the ones that should be 
graded rather than the video itself. Donaghy (2015: 21) and Sherman (2003: 15) however do 
consider linguistic comprehension an important factor for an appropriate selection of a video 
material. He goes even further by listing all the elements that can hinder or help 
comprehension. This list can be of great help to teachers because it is often hard for teachers 
who themselves unlike their students understand all the language used in a video to put 
themselves in their students’ skin and evaluate instinctively whether the video is linguistically 
appropriate or not.  
 
On the one hand, comprehension is likely to be obstructed by the following elements: 
 A lot of dialogue and little action meaning that words do not match the action (e. g.  
Woody Allen films) or which are in conflict with the action or are an ironic commentary 
on it (e.g. Indiana Jones or Monty Python). 
 A high degree of naturalism in the speech with two or more characters speaking 
simultaneously, characters mumbling, with their backs to the camera, inconsequential 
dialogue. 
 The soundtrack being louder than the dialogue. 
  Dialects, strong regional accents and period language (e. g. Shakespeare remains difficult 
in spite of some wonderful adaptations). 
 A complex storyline (e.g. Memento by Christopher Nolan is very difficult for language 
learners because it is presented in two different sequences of film - a series of scenes in 
black and white is shown chronologically and a series of scenes in colour are shown in 
reverse chronological order). 
 Cartoons – characters’ mouth, faces and body language are not as expressive as those of 
real people (Sherman, 2003: 215). 
23 
 
 
Comprehension is on the other hand likely to be aided by the following elements: 
 Dialogues with a high degree of visual support and a close connection between speech and 
action – for example when a character says ‘I need a drink’ and then drinks a beer. 
 Clear conventional storylines (e.g. love stories aimed at adolescents such as Dirty 
Dancing, children’s film drama such as Babe, epics such as Titanic, science fiction drama 
such as Star wars). 
 Clearly articulated speech and anything which slows down the diction (where one of the 
main characters is not able to communicate well because he or she is an alien, a foreigner, 
deaf, dumb, whatever it takes to produce slow halting language which has to be 
interpreted both for the other characters and for us, the audience, e. g. Rain man, E.T., 
Dances with Wolves, etc.). 
 Only one character speaking at a time. 
 Titles, subtitles, graphics and animation (ibid.). 
 
5.3.1 Subtitling 
 
Subtitles are the transcribed versions of the dialogue in films and television programs or the 
translation of those dialogues into the mother tongue of the viewers. They feature at the 
bottom of the screen (Canning-Wilson and Wallace, 2000).  
 
Zanón (2006: 48) distinguishes three types of subtitling – bimodal subtitling, standard 
subtitling and reversed subtitling. We speak of bimodal subtitling when the spoken language 
is the same as the written subtitles, which in our case means English spoken dialogue with 
English subtitles and French spoken dialogue with French subtitles. Standard subtitling stands 
for using the mother tongue of the viewers for subtitles (when their mother tongue differs 
from the spoken language used in the film). Reversed subtitling is the opposite of standard 
subtitling – spoken dialogues are in the learners' mother tongue while only the subtitles are in 
the target language – in English or French for instance. Reversed subtitling is highly 
inefficient in foreign language classroom as the students will have no need of reading the 
subtitles if they understand what is being said and the activity, if successfully carried out, is 
no longer a combination of listening and reading but only a reading activity. Standard 
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subtitling is slightly more useful as students watch (and listen) to the original film in the target 
language but only for beginners. 
 
We will furthermore focus on the advantages (and disadvantages) of bimodal subtitling where 
the spoken and the written word is in the target language. Viewers sometimes consider 
subtitles as a nuisance as they cover part of the visual message and thus decrease the film's 
credibility. In addition to that, some consider watching films as an exclusively fun activity 
and are therefore repelled by the idea of reading subtitles when they can simply hear the 
dialogue in their own language via dubbing (Zanon, 2006: 43). These are not didactic 
arguments against the use of subtitles; however, the teacher should take them into 
consideration if they want to use their full potential which will be described further on.  
 
Didactics who oppose the use of subtitles argue that subtitles slow down the development of 
listening skills and make students dependent on them since, as Ellis (1994 as quoted in 
Abdolmanafi Rukni and Attaee, 2014: 716) points out “listening is not considered as a word-
by-word deciphering enterprise but a search for meaning. All listening involves a bit of 
intelligent guessing and occasionally dealing with the unforeseen”.   
Bird and William (2002, as cited in Abdolmanafi Rokni and Jannati Ataee, 2014: 718) 
similarly point out that subtitled films do not lead to a better listening comprehension but a 
better comprehension due to the written text. Nevertheless, Vanderplank (1988: 280) argues 
that students watching subtitled films are not exclusively combining moving pictures with 
written text but are constantly monitoring whether what they hear matches what they can see 
and read. The text does not eliminate listening but acts as a valuable mediating device.  
 
According to Vanderplank (1988: 278), many will argue that what students need instead are 
graded listening exercises up to the point when they will attain such a high level of language 
proficiency that subtitles will no longer be of any use. However, he himself believes that we 
should not deprive the students from a rich variety of authentic language solely because they 
have not yet reached a high level in the foreign language but should rather take advantage of 
subtitles by using “in text-supported viewing [as a] means of increasing the redundancy in the 
language and bringing down the level of ungraded, authentic language” (ibid.).  
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The visioning of subtitled films should therefore not be seen as a replacement for listening 
exercises but rather as a complementary activity which by combining three receptive channels 
– the aural, the visual and the textual – leads to a better comprehension gives the students 
access to a wide range of authentic audio-visual material. Seeing these two types of activities 
as different and complementary, we can finally look at the advantages subtitled films can 
bring into foreign language classrooms.  
 
In the first large-scale study that investigated the potential of subtitling as a pedagogical tool 
conducted by Price (1983) approximately 500 participants watched four videos with or 
without subtitles. Findings showed that subtitling resulted in superior comprehension 
independent of background, linguistic, and social variables. Furthermore, various other 
studies showed watching subtitled films had a positive effect on productive skills as well. 
Students could recall the exact wording of some parts of speech, reuse vocabulary in an 
appropriate context and their communicative performance in oral as well as written tasks was 
enhanced. Subtitles enable students to become aware of the language they may otherwise not 
understand (Abdolmanafi Rokni and Jannati Ataee, 2014: 718). 
 
Some other benefits of using subtitles when watching films are that students can focus better 
on following the lines of the dialogue; they can learn to read more quickly. Subtitles help 
them understand humour as well as different accents of the target language they are not used 
to listening to. With subtitles the gap between listening and reading is bridged through which 
students learn to pronounce words and phrases consciously and subconsciously. Finally due to 
better understanding through subtitles, students are encouraged to watch films or series 
outside the foreign language classroom (Vanderplank 1988: 281; King, 2002 as quoted in 
Zonan, 2002: 44). 
 
It is important to note that according to the findings of the study carried out by Vanderplank 
(1988: 272) subtitled programs may be of limited value for low-level learners, but may 
provide large amounts of comprehensible input for post-intermediate-level learners. In a 
similar way Zanon suggest that “subtitled films are traditionally used in beginning and 
intermediate classes to provide cultural information about the foreign country where the film 
was produced and to provide a minimal insight into the language in more advanced classes” 
(2006 as cited in Abdolmanafi Rokni and Jannati Ataee: 716). 
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5.4 Pedagogical goals 
 
Since the value of a film in foreign language teaching is directly connected to how closely its 
content and educational objectives fit into the overall structure of the class, the establishment 
of a clear purpose for viewing a film being indispensable (Donaghy, 2015: 21). As suggested 
by Donaghy (ibid.) as well as Stemplesky and Tomalin (1990), pedagogical goals may be one 
or several of the following: 
 use a film to introduce or raise awareness about a topic or simply help the learners find out 
more about a theme, 
 give the learners to see a language point in a ‘real life’ conversation in a scene (thus 
exposing them to different language registers that may not be present in coursebooks),  
 use a film to focusing, studying cultural aspects of a movie and comparing them to the 
culture of the mother tongue.  
 
Or even more language focused goals such as:  
 vocabulary or grammar presentation or review, 
 study of pronunciation: focusing on sound, stress and intonation, 
 development of listening or speaking skills, 
 development of reading or writing skills (ibid.). 
 
5.4.1 Pre-viewing 
 
The main goal of the pre-viewing activities is to prepare students for the viewing by helping 
them to follow the film – understand the storyline and the characters. When the pedagogical 
goal is centered in the language, pre-viewing activities can include pre-teaching vocabulary or 
grammar, which appear in the dialogue. When the aim of viewing is communicative, activities 
can include pre-viewing discussion tasks, which generate predictions, speculation and an 
opportunity to activate background schemata about the topic, content or narrative of the film 
(Donaghy, 2015: 22). 
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5.4.2 Viewing 
 
When one watches television [the same goes therefore for a film], s/he sits back, relaxes and 
switches of mentally, which is something the teacher must try to overcome in a language 
classroom (Tomalin, 1986: 30). Viewing activities should be designed in such a way as to 
help students stay focused on the film but at the same time without demanding too much of 
them.  It is important to keep in mind that watching a film and writing at the same time is not 
only difficult but also beside the purpose – instead of gaining students’ attention, it can 
confuse and overload them. The teacher therefore must establish the purpose of the task 
before viewing and tell the students they can complete the task after viewing (Donaghy, 2015: 
22). In such a way, it focuses their attention on certain aspects detailed in the tasks but does 
not oblige them to write anything down. Alternatively, as Lonergan (1984: 11) points out, 
tasks, which are designed to be completed during the viewing, should be designed in such a 
manner that reading and writing is kept at a minimum.  
 
When a teacher chooses a short sequence or a short film, the film can be viewed several times 
in different manners (for more on some basic viewing techniques go to p. 37) as well as with a 
different focus: 
 when comprehension is the aim of the task, it is typical to set multiple-choice or true/false 
comprehension questions, 
 when the aim is language-based, a typical activity is for students to fill-in blank viewing 
sheets with the target language (e.g. grammatical structures, vocabulary and expressions) 
(ibid.). 
 
While comprehension and language-based tasks are legitimately at the core of a foreign 
language class, it recommendable that the teacher includes tasks which focus on other 
components of a film such as genre, the narrative, the visual, sound and cinematography as a 
whole (see the chapter on Film Theory) (Donaghy, 2015: 22). 
 
5.4.3 Post-viewing 
 
Post-viewing activities should guide the students from meaning – extracting the main ideas of 
the film – to production activities. If the focus of the activities is on the language, the teacher 
28 
 
may want the students to use – in speaking or writing – certain expressions encountered in the 
film. If the purpose of the activities is communicative, the teacher should choose follow-up 
activities, which encourage learners to reflect on the ideas from the film. Here are some 
suggestions: 
 research projects on ideas brought up in the film, 
 small-group discussions on the ideas issues raised in the film, 
 learners writing about how the film makes them feel, 
 analysing the director’s purpose and methods of communicating ideas through language, 
image and sound, 
learners creating their own movie image texts in response to the film (Donaghy, 2015: 22). 
 
5.5 Basic techniques 
 
5.5.1 Silent viewing (vision on/sound off) 
 
This technique is useful for stimulating language production activities with the focus on the 
visual content of the video. In such a way students can either describe what is happening on 
the screen, try to guess what is being said and predict what will happen next. The most 
common way of applying this technique are:  
 Showing short scenes where the setting, action, bodily and facial expression of the 
characters etc. give clues on what is being said and thus motivate students to guess the 
lines spoken by the actors. 
 Playing longer scenes and asking students to give a summary of the conversation rather 
than the exact words uttered or describe the general situation. With lower level-students 
guiding questions such as these could be helpful: Who are these people? Where are they? 
Why are they there? What are they talking about? (Stempleski and Tomalin, 1990: 15; 
Stempleski and Tomalin, 2001: 2–3). 
 
5.5.2 Sound only (sound on/vision off) 
 
Through this technique students get to pay close attention to the soundtrack only, that is the 
music, the dialogues and special sound effects. By listening to that, they can make 
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predictions about the setting, the characters and the action. Here are some ways of using 
film’s soundtrack: 
 
 Ask students to draw one or several pictures they expect to see when the sequence in its 
totality will be played again. 
 Asks students to comment on what they heard in the oral or written form. With lower-
level students, guide them with a series of questions like the following: How many people 
are there in the scene? Where are the people? How are they dressed? What are they 
doing?, etc. 
 Ask students to write down a list of things (people, action, props etc.) they expect to see 
on the screen (Stempleski and Tomalin, 1990: 15; Stempleski and Tomalin, 2001: 3). 
 
5.5.3 Frame control (pause/freeze/still) 
 
This technique can be useful to interrupt action at a certain meaningful point. It can be done in 
the following ways: 
 By pausing at the beginning of a dialogue and asking the students to guess what will be 
uttered by the characters. 
 By pausing at an important point in the action and asking students to describe what has 
just happened and what is going to happen next. 
 By pausing in a moment when actors make meaningful gestures or have telling facial 
expressions and asking students to say what they think the characters are thinking and 
feeling at that particular moment (Stempleski and Tomalin, 1990: 15–16 ; Stempleski and 
Tomalin, 2001: 3). 
 
5.5.4 Split viewing  
 
In this technique the students are divided into two groups - the viewers and the listeners. The 
viewers see the video but cannot hear the soundtrack while the listeners can listen to the 
soundtrack but do not see the video. This can be used for a number of real information gap 
activities.  
 
Here are some suggestions: 
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 One group informs the other about they have heard or seen and vice-versa. Viewers 
describe the moving pictures while the listeners describe the soundtrack. 
 Viewers and listeners work together in order to reconstruct the whole sequence from what 
they have seen or heard separately. 
 Listeners and viewers work separately with the goal to reconstruct the initial scene by 
each group asking the other one to provide the missing information (Stempleski and 
Tomalin, 1990: 16; Stempleski and Tomalin, 2001: 4). 
 
5.5.5 Jumbled sequence 
 
This technique consists of the teacher dividing a sequence into several sections and then do 
one of the following activities:  
 Show the beginning and the end of a sequence and ask students to guess what happened in 
between. 
 Show all the sections of a sequence out of order and ask students to put them back in the 
correct or plausible order. 
 Choose a pair of short sequences from three different films each and show them in a 
random order and then ask the students to connect the sequences to their corresponding 
films and decide on their order (Stempleski and Tomalin, 1990:16; Stempleski and 
Tomalin, 2001: 4–5). 
 
This technique stimulates logical thinking and discussion as well as makes the students focus 
on the editing technique and the actual storyline (ibid.). 
 
These were some basic techniques of using film in a (language) classroom. In the following 
chapter, however, we will present some activities where normal viewing is expected and 
which will be grouped according to the language item it focuses on. 
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6 ACTIVITIES FOR TEACHING SPECIFIC ASPECTS OF A FOREIGN 
LANGUAGE 
 
In this chapter we will present a variety of activities where specific aspects of a foreign 
language are taught – language systems (grammar, vocabulary and phonology) and the four 
skills (listening, reading speaking and writing). 
 
6.1 Grammar 
 
6.1.1 Tenses 
 
Aim: awareness of verb forms and tenses 
Level: intermediate 
Material: short sequences 
 
Procedure: 
1. Once the general meaning of the sequence is understood, students re-view, looking for one 
or two of the following (‘full verbs’ only) and writing them down: 
 Present verb forms 
 Present simple verb forms 
 Continuous forms 
 Perfect forms 
2. Students can then answer the following questions for each verb form: 
 Is it negative/affirmative? 
 Is it a question/statement? 
 Is it active or passive? 
 What time does it refer to? (Sherman, 2003: 253-254). 
 
6.1.2 Word hunt 
 
Aim: focusing on language 
Level: elementary 
Material: very short sequences with suitable language 
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Procedure: 
1. After understanding a short sequence well, students view it again several times searching 
for just one type of word or sound (e.g. all the -ed endings), and writing the words down 
in order as they hear them. Possible search targets are presented in the box bellow. 
Students will need to use both their ears and their grammatical senses to do this, especially 
for unstressed words, which are often difficult to hear or identify. 
2. After viewing several times, students compare notes on what they have found. They 
explain what the words mean and how they are used, e. g. Whether the -ed endings are full 
past tense verbs (e.g. He decided to stop), parts of a verb group (e.g. They’ve opened a 
shop) or adjectives (e.g. baked beans) (Sherman, 2003: 268-269). 
 
Note: Keep it short – do not expect students to hunt for more than ten items at a time. 
Students search for one of these:  
 all the words ending in -ed 
 all the words ending in -s 
 all the words ending in -ing 
 any contracted words 
 all the unstressed words (e.g. grammar words like for, than the, that, are, of) 
 all the third-person pronouns, possessives, adjectives or demonstrative pronouns (she, he, it, 
they, his, her, their, that, this, these, etc.) 
 modal and semi-modal auxiliary verbs (e.g. might, can, could, must, have to, supposed to, 
likely to) 
 all words with a phoneme or a pair of phonemes that give problems, e.g. all the schwas /ɔ :/ 
and /ɜ :/ 
 all the words with a particular stress pattern 
 all the words beginning with or containing a given sound 
 all the adjectives or adverbs 
 all the proper names 
 all the infinitive verbs 
 all the prepositions 
 all the conjunctions 
Table 3: Word hunt (ibid.). 
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6.2 Vocabulary 
 
6.2.1 Character network 
 
Aim: establishing the relationship between characters; vocabulary of relationships and 
attitudes 
Level: lower intermediate 
Material: any film where the characters and their relationships are important 
 
 
Figure 13: Character network (Sherman, 2003: 140) 
 
Procedure: 
1. After viewing the first 15–20 minutes of the film, set out the names of the main characters 
in a circle on the board and get students to copy the circle. Ask them to indicate the 
material relationships between the characters by drawing lines from one character to 
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another and labelling the lines (see Figure 13 for example). Discuss the exact wording and 
grammar of the labels. If students disagree, do not give ‘right answers’ but re-view to 
clear up uncertainties. 
2. Do a second network in the same way for psychological relationships. 
3. After viewing the whole film, go back to the diagram and discuss how the relationships 
(or perceptions of them) have changed (Sherman, 2003: 139−140). 
 
6.2.2 Body language 
 
Aim: recognizing and describing significant reactions; vocabulary of the body and body 
movements 
Level: lower intermediate  
Material: any sequence where gesture and body language are reactions /.../ 
 
Procedure: 
1. View with the sound off, then view again, getting students to observe carefully and say 
what the characters do with their body, hands, legs, face and head. (N. B. Speeding up or 
slowing down the film makes the body movements more pronounced - but allow for the 
comic effect!) 
2. Ask students what the person does (e.g. He looks down at the table and runs his fingers 
along the edge) and what this reveals (He’s suppressing his anger). Do an example on the 
board first (Sherman, 2003: 131).  
 
6.2.3   Runabout 
 
Aim: prepositions of movement 
Level: elementary 
Material: runs, walks, chases from drama films - any short sequence where people move from 
place to place (a high pace makes for more fun) 
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Procedure: 
1. Introduce and discuss a selection of prepositions of movement suitable for the sequence. 
Set them out in a vertical column on the board. 
2. View the clip. Students tell you where the parties went, in order; write up the places in a 
second column. 
3. Students join the two columns, e.g. He went up the stairs, out onto the roof, round the 
chimney, down the stairs, out into the street, across the street, up the steps and into the 
hotel. View again to check (Sherman, 2003: 232).  
 
Note: 
Repeat the activity several times and give out the complete list of prepositions for 
independent work (ibid.). 
 
 
6.3 Phonology 
 
6.3.1 Act along  
 
Aim: focusing on language forms and pronunciation 
Level: elementary 
Material: drama clips 
Preparation: select very short sequences containing useful language 
 
Procedure: 
1. View once for students to select a speaker − one each, or one for all. 
2. Play the sequence several times. Students “shadow” their chosen speakers, i.e. speak the 
words a split second after hearing them. 
3. When they have the feel of the sounds and stress patterns, turn the sound off and rerun the 
sequence. Students substitute for the actors as if dubbing. 
 
Variation: The karaoke version is for natural actors or learners working alone. Students 
choose a scene, which features their favourite star; learn his/her part and then act along with 
the star, imitating voice, gesture, emphasis, expression (Sherman, 2003: 123). 
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6.3.2 Accents 
 
Aim: recognizing and interpreting major accents of English [or French] 
Level: lower intermediate  
Rationale: recognizing accents is important not only for comprehension but as a clue to 
cultural identity. 
Material: clips 
Preparation: Choose three short clips, which feature the target accent and are quite easy to 
understand. Select two or three distinguishing pronunciation features (Sherman, 2003: 123). 
 
Standard American  
The sounded /r/ in hard, forty, thinner 
The voiced medial t, e. g. in madder for matter 
Northern English 
The short /ʊ / sound in e. g. cup, love  
The short /æ/ in e. G. bath, pass 
Table 4: Accents (ibid.). 
 
6.4 Listening skills 
 
6.4.1 Subtitles 2 
 
Aim: close focus listening 
Level: elementary 
Rationale: Many subtitles reduce or distort the language spoken. These discrepancies are 
useful for close-focus listening: a mixture of listening comprehension, dictation and error 
correction. 
Material: sequences with inaccurate English subtitles 
 
Procedure: View a short sequence. Students write down the words they see in the subtitles, 
then view again and adjust their writing to what they hear. This can lead to discussions about 
the choice of language, e.g. how far going to and will are interchangeable (Sherman, 2003: 
250). 
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6.4.2 Heard and seen 
 
Aim: close comprehension and an overview of the plot 
Level: lower intermediate 
Material: drama film, especially ‘true stories’ and soap operas 
 
Procedure: Students review the whole or part of a film to find references to plot events (see 
Table 5 for an example). They write down the references; say when the events take place in 
relation to the reference; way whether they are seen in the film and, if so, when (Sherman, 
2003: 175).  
 
Reference to event When? Seen? When seen? 
The English are 
advancing an army 
towards Stirling. 
Present No  − 
Wait until we have 
negotiated. 
Future  Yes Soon after 
They killed her to get 
to me. 
Past  Yes When Morag is 
executed.  
Table 5: References to events in Braveheart (ibid.) 
 
6.5 Reading skills 
 
6.5.1 Scrutinising a script 
 
Aim: to analyse part of a film script, and to note down scriptwriting conventions 
Level: intermediate 
Preparation: Go to script site such as Daily Script (www.dailyscript.com) and find a film, 
which you think students would like. Download the script and find a scene of no longer than 
one page, which has interesting dialogue and action, make copies of that scene and cue the 
scene on /…/ [the film]. 
 
Procedure:  
1. Ask students what they know about the conventions of script writing 
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2. Divide them in groups of three or four, distribute the part of the script and ask them to 
write down any scriptwriting conventions they notice (provide an example of a 
convention) 
3. Go through the conventions the students have noticed, then give them the handout of the 
conventions and point out any conventions they have not noticed themselves. 
Ask students to visualise the scene from the script, then show them the scene then compare 
      what they have read to what they have seen (Donaghy, 2015: 63). 
 
Scriptwriting conventions 
 
 A description of the setting is given at the beginning of each new scene. 
 Each scene is numbered. 
 Abbreviations are used in describing the setting. For example: INT of interior and EXT 
for exterior. 
 Capital letters are used for setting locations and times. For example: EXT ROOF 
TERRACE – DAY. 
 Capital letters are used for camera shots and movements. For example: CLOSE SHOT 
and LONG SHOT. 
 Dialogue is centred on the page. 
 Dialogue is in lower case. 
 There are no quotation marks around lines of dialogue. 
 Stage directions are: 
− in brackets, for example: He pulls out a piece of paper, 
− in the present tense, 
− on separate lines from the dialogue. 
 The names of characters are: 
− in capital letters. For example: SCOTTIE, 
− in the centre of the page, 
− on separate lines from the text. 
Table 6: Scrutinising a script (ibid.) 
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6.5.2 Discussing a dialogue I 
 
Aim: to read, analyse and perform a dialogue 
Level: elementary 
Preparation: Select a short film or scene, which has a clear and distinct dialogue between two 
characters. Transcribe the dialogue and make sufficient copies for the class. 
 
Procedure:  
1. Distribute the transcription, ask the students to read it and answer general comprehension 
question such as Who is talking? What are they talking about? Where are they? 
2. Invite learners to act out the dialogue in front of the class. 
3. Play the film 
4. Make students compare the original and the versions acted out by the students. 
5. Ask students to act out the dialogues again in the light of their answers in the previous 
stage. 
6. Ask them to come to the front of the class and perform their dialogues while standing next 
to the screen with the vision on and but the sound off (Donaghy, 2015: 64). 
 
6.5.3 Comparing film reviews 
 
Aim: discuss and compare different reviews of the same film 
Level: intermediate 
Materials: a worksheet for each student (see Table 7) and two different published reviews of 
the same film. 
Preparation: Give one review (review A) to one-half of the class and the other (review B) to 
the other half.  
 
Procedure: 
1. Ask the students to predict what information they are likely to encounter in a film review. 
Write their responses on the board (they may include the title of the film, the name of the 
viewer, names of the actors and roles they play, name of the director and reviewer’s 
opinion of the film). 
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2. Distribute the worksheet, announce they will compare two film reviews and go through 
the questions with them. 
3. Divide the class in two pairs and give one set of both reviews to each pair. 
4. Ask each student to read the review at hand and answer the questions in the appropriate 
column. Once both students have completed the task, they should use the worksheet to 
compare the information they have gathered and fill in the empty column with the 
information given by their partner.  
5. Finish the lesson by conducting a whole-class discussion about their wish to see the film 
and the reasons for that choice (Stempleski and Tomalin, 2001: 93). 
 
 Comparing film reviews 
Review A Review B 
1. What is the title of the review?   
2. Where did the review appear? If it 
is an internet reference, give that. 
  
3. What is the name of the reviewer?   
4. Does a photo accompany the 
review? If so, who or what is shown 
in the photo. 
  
5. What features of the film does the 
reviewer discuss? 
  
6. What features of the film, if any, 
does the reviewer like? 
  
7. What features of the film, if any, 
does the reviewer dislike? 
  
8. Does the reviewer recommend 
seeing the film? 
  
9. What star rating, if any, does the 
reviewer give the film? 
  
10. Write one or two sentences 
summarizing the reviewer’s opinion 
of the film. 
  
Table 7: Comparing film reviews (Stempleski and Tomalin, 2001: 93). 
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6.6 Speaking skills 
 
6.6.1 Film presentation 
 
Aim: talking about films 
Level: intermediate 
Material: drama films 
 
Procedure: Individually or in small groups, students study a feature film of their own choice 
outside the class and prepare to present it to the rest of the class. The presentation should take 
not more than 15 minutes and should aim to interest the audience as much as possible. If the 
presentation is by a group, students can share out the different tasks (introducing the film, 
outlining the story, presenting the illustrative scenes and evaluating the film). Give them 
advice on how to do the presentation (see Table 8). After the presentation, make the video 
available to students who want to see the whole film (Sherman, 2003: 168−169).  
 
Instructions and advice for students 
What to do in your presentation 
 Explain the type of film, the main characters and the basic situation. 
 Tell the first half of the story. Show two or three scenes from the film to illustrate the 
story, introducing each one by explaining the situation. 
 Finish by saying whether you recommend viewing and why. 
Advice for a good presentation 
 Write up all the characters’ names and other important names at the start. 
 Introduce a little key vocabulary or essential information. 
 Speak very slowly and clearly and say everything twice (in different ways). 
 Back up the explanation visually (e.g. with a chart of characters, a map) 
 Check frequently that the audience understands 
 To avoid embarrassing pauses, make sure you can locate illustrative scenes quickly. Make 
someone responsible for having the next scene ready. 
 Don not say what happens in the end – leave your audience in a state of suspense. 
Table 8: Film presentation (ibid.) 
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6.6.2. Talk about the story  
 
Aim: students discuss story elements such as plot, setting and characters 
Level: intermediate 
Materials: a five to ten minute clip from a film that illustrates the literary elements of film: 
plot, characters, setting, point of view, mood and theme, worksheet for each student 
 
Procedure:  
1. Write the following terms on the board; plot, characters, setting, point of view, mood 
theme. 
2. Explain to the class the six words on the board are features that films have in common 
with works of literature such as novels and short stories. Go through the words one by one 
with the class to be sure students are familiar with their meanings. 
3. Divide the class into pairs and distribute one worksheet to each pair of students. 
4. Explain the task to the students. They are going to view a film clip and then they work 
together with their partners, discussing the clip and answering the questions on the 
worksheet. 
5. Get the students to read through the questions and make sure they understand them.  
6. Play the film clip. 
7. Students work with their partners, discussing the film clip and completing the worksheet. 
8. Conduct a whole-class discussion based on the questions on the worksheet (Stempleski 
and Tomalin, 2001: 54−55). 
Plot (What are the main things that happen in 
the story?) 
 
Characters (What are their names?)  
Setting (Where does the story take place?)  
Point of view 
(Who is the narrator of the story?) 
 
Mood (What is the mood of the film?)  
Theme (What is the theme of the film?)  
Table 9: Talk about the story (ibid.). 
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6.7 Writing skills 
 
6.7.1 Favourite scene 
 
Aim: narrating in the present, describing a scene 
Level: elementary 
Material: none 
Preparation: Find descriptions of favourite film scenes: prepare to describe your own, get 
colleagues to record theirs on tape or in writing /.../. 
 
Procedure 
1. Give students the description of favourite film scenes and ask if they would enjoy these 
scenes themselves. Ask them to notice the tenses used. 
2. Students decide on their own favourite film scene and prepare to describe it /.../. 
3. Students form groups of three or four and relate their scenes to each other as vividly as 
possible; others guess how the story develops (Sherman, 2003: 164). 
 
6.7.2 Plot idea 1 
 
Aim: planning a film; talking about films; raising awareness of film structure (at least two 
lessons) 
Level: lower intermediate 
Material: none 
 
Procedure: 
1. Tell students they are going to invent a plot idea for a film. The one they judge best will 
get the sponsor’s (notional) funding. 
2. Students read through the film formulas in Box 83 and add examples from their own 
experience. They decide what kind of film they want to create and whether they will work 
individually or in groups.  
3. Students choose a category for their films (See Box 84) (You can have most kinds of plot 
in most categories /.../). Again, students should extend the examples from their own 
experience. 
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4. Students decide on: 
 the setting (country?, city/town/countryside? Where exactly? When?), 
 the central characters (not more than four): names, ages, nationalities, jobs, faces, and 
one or two interests/obsessions/habits, 
 the opening situation, how the character meet and how we meet them, 
 what the crisis/climax will be (near the end of the story), 
 a complication to prolong the plot. 
5. Students make notes and then write up their plot idea using the present tense) in more than 
200 words. It is edited by the teacher or other students, then posted and read out. The class 
decides which plot idea will get the sponsor’s funding (Sherman, 2003: 213–214).                   
 
Plot type Description Example 
Search Someone sets out to find something (a person, a 
thing, the truth). After many adventures he/she 
tracks it down. 
The Truman Show 
Missing 
Crime A crime is committed and one or more people 
work to unravel the mystery of who did it.  
Mississippi Burning 
Suspect 
Battle The goodies are fighting the baddies. In the process 
the hero/heroine’s courage is tested and the 
cowards/traitors are revealed. 
Rambo 
Star Wars 
Picaresque The innocent hero/heroine wanders through the 
world, meeting adventures and revealing the nature 
of society. 
Forrest Gump 
Thelma and Louise 
Hunt The hero/antihero is hunted by baddies/goodies. 
Ends in confrontation/capture.  
A Perfect World 
The Fugitive 
 
Disaster  Natural or man-made disaster overtakes a group of 
people. They react, interact and develop until the 
crisis is over.  
Titanic 
Lethal Virus 
Love story Boy meets girl but something stands in their way. 
In the end they are finally united.  
You’ve Got Mail 
Beauty and the Beast 
Trial of 
strength 
Someone with a special capacity, interest, 
disability or commitment is put to the test and 
proves his/her worth.  
Scent of a Woman 
Children of a Lesser God 
Epic/ 
Chronicle 
Set in a significant historical period, with 
spectacular action, the film interweaves several 
Gone with the Wind 
Braveheart 
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people’s stories and shows how they affect and are 
influenced by their times.  
Enterprise  People come together to accomplish a project.  Blues Brothers 
Topkapi 
Wag the Dog 
Small town A fairly enclosed community is disturbed by the 
arrival of a new element.  
Dead Poet’s Society 
What’s Eating Gilbert 
Grape? 
Table 10: Film formulas (Sherman, 2003: 214–215). 
 
Sci Fi Almost anything (usually some kind of adventure) 
happens, but in a futuristic world.  
Close Encounters 
ET 
Comedy/ 
Tragedy 
Meant to make you laugh or cry. Tragi-comedies do 
both.  
Comedy: Tootsie 
Tragedy: Othello 
Musical Almost any kind of plot, but with musical 
background and setpieces, singing and dancing.  
Saturday Night Fever, 
Blues Brothers 
Realistic/ 
Fantastic 
Realism is about the treatment more than the 
likelihood of events (ridiculous plots may have 
realistic treatment). ‘Magic realism’ mixes realistic 
and fantastic.  
Realistic: Short Cuts 
Fantastic: Lord of the 
Rings 
Horror Normal life is disrupted by elements of the 
supernatural or grotesque 
Dracula 
The Fly 
Thriller Much the same as crime, but involving suspense 
and sometimes horror as well.  
The Usual Suspects 
Speed 
Parody Any standard plot line or category sent up by comic 
exaggeration. ‘Noir’ is ‘black’ parody. 
Indiana Jones and the Last 
Crusade 
Men in Black 
Children’s The main protagonists are children or animals, and 
the themes and treatment are suitable for children. 
Babe 
Harry Potter 
Table 11: Film categories (Sherman, 2003: 215–216). 
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7 TWO FILM-BASED PEDAGOGICAL SEQUENCES 
 
7.1 English class: DETACHMENT 
 
 
Figure 14: Detachment 
 
7.1.1 Teacher’s sheet 
 
The following pedagogic sequence is based on a film clip of the film Detachment directed by 
Toni Kaye and released in 2012. 
Level: B1+ 
Age: 15 years 
Length: 1h30 
Primary objectives:  
 Functional: listening and speaking skills  
 Linguistic: grammar noticing 
Secondary objectives: 
 Teach film literacy 
 Talk about the societal myths and the importance of reading 
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Pre-viewing 
 
A brainstorming activity 
Read the following quote from the novel 1984 by George Orwell after giving a very brief 
summary of the novel if the students have not read it yet: 
 
“The Ministry of Peace concerns itself with war, the Ministry of Truth with lies, the Ministry 
of Love with torture and the Ministry of Plenty with starvation. These contradictions are not 
accidental, nor do they result from ordinary hypocrisy: they are deliberate exercises in 
doublethink.” 
(Orwell, 1949: 273) 
 
Write the word Doublethink on the board and ask students how they would define it then 
write their answers on the board.  
 
Viewing 
 
Exercise 1: Listening comprehension 
Tell the students that in the film Detachment a professor asked his students the same question. 
Tell them that they will now watch the excerpt twice and that they should pay attention to the 
following: 
 
The excerpt: https://www.youtube.com/watch?v=R4dMj1w2sAo (1:07−3:15) 
 
1. What societal problem does the professor point out? 
The amount of illusory (false) information perpetuated by those in power and how easily 
we start believing it.  
 
2. What examples does he use to prove his point? 
The belief that happiness will come with beautiful looks, that beautiful looks will come 
with a surgery and the way women are dehumanized in our popular culture, etc. 
 
3. What solution does he suggest? 
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Reading. He believes reading can protect us from uncritically absorbing these societal 
myths by nurturing our imagination and creating our own values and belief system. 
 
After viewing 
 
Exercise 2: The filming process 
1. What camera shots are used in this excerpt? Look at the picture below to remind you of 
the terminology. Extreme close up, close up, medium, cowboy, full shot. 
 
2. When is the extreme close-up used and on whom? 
When the professor’s monologue reveals a particularly harsh reality. It is mostly used on 
students. 
 
3. What was the director’s intention, what kind of effect did he want to achieve with this 
technique? 
He wanted to emphasise the characters’ emotions and provoke an emotive state from the 
spectator. 
 
Exercise 3: Grammar and discourse noticing 
1. How does the professor establish a contact with their students? 
By asking them questions. 
2. What is the overall structure of his monologue? 
1− Questions asked 
2− Problem stated 
3− Examples to support the statement 
4− Solution suggested 
 
3. What three questions does the professor ask? Which question is a rhetorical question, 
which is answered and which is elliptic? 
How are you to imagine anything, if the images are always provided for you?                                                       
→ the rhetorical question 
Who here had read "1984" last year? → the answered question 
Anyone? → the elliptic question 
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4. What structure does Meredith use and what structure does the professor use to answer the 
question “What does double think mean”? 
Meredith: present participle 
Professor: to infinitive 
 
5. Watch the excerpt again and write down the examples when the word to is used. What 
meaning does this structure convey in different examples? 
 /…/ to deliberately believe in lies. → to infinite 
/…/ dumbing us to death. → towards 
So, to defend ourselves /…/ → in order to 
 
Exercise 4: Writing a short speech 
In pairs, write a short speech (200 words) on a topic of your choice following the structure 
you have seen in the excerpt. 
 
Exercise 5: Analyzing trailers 
Watch the trailer of the film Detachment: https://www.youtube.com/watch?v=w7lBleOF9Pw. 
Then discuss and answer the following questions with your partner:  
 
Analyzing trailers 
Discuss these questions in the group. Use the boxes to make notes about your answers. 
1. What is the title of the film?  
2. When does the trailer give the name of the film? 
Why is this? 
 
3. What information about the actor does the trailer 
give? Why does it give this information? 
 
4. Which is faster, a trailer of a film or a clip from 
the same film? Why? 
 
5. What kind of music does the trailer use? What 
does the music suggest about the film? 
 
6. What information is at the end of the trailer? 
Why is this information at the end? 
 
7. Would you watch the film? Why (not)?  
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7.1.2 Student’s sheet 
 
Exercise 1: Listening comprehension 
After watching the excerpt from the film Detachment twice, discuss the following questions 
with the whole class. 
The excerpt: https://www.youtube.com/watch?v=R4dMj1w2sAo (1:07−3:15) 
 
1. What societal problem does the professor point out? 
 
 
2. What examples does he use to prove his point? 
 
 
3. What solution does he suggest? 
 
 
Exercise 2: The filming process 
1. What camera shots are used in this excerpt? Look at the picture below to remind you of 
the terminology.  
 
 
 
Figure 15: Camera shots 
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2. When is the extreme close-up used and on whom? 
 
 
3. What was the director’s intention, what kind of effect did he want to achieve with this 
technique? 
 
 
Exercise 3: Grammar and discourse noticing 
1. How does the professor establish a contact with their students? 
 
 
2. What is the overall structure of his monologue? 
1 − _____________________________________ 
2 − _____________________________________ 
3 − _____________________________________ 
4 − _____________________________________ 
 
3. What three questions does the professor ask? Which question is a rhetorical question, 
which is answered and which is elliptic? 
 
 
 
 
4. What structure does Meredith use and what structure does the professor use to answer the 
question “What does double think mean”? 
Meredith: ________________________________ 
Professor: ________________________________ 
 
5. Watch the excerpt again and write down the examples when the word to is used. What 
meaning does this structure convey in different examples? 
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Exercise 4: In pairs, write a short speech (200 words) on a topic of your choice following the 
structure you have seen in the excerpt.  
 
 
 
 
 
 
 
 
 
Exercise 5: Analyzing trailers 
Watch the trailer of the film Detachment: https://www.youtube.com/watch?v=w7lBleOF9Pw.  
Discuss and answer the following questions with your partner:  
 
Analyzing trailers 
Discuss these questions in the group. Use the boxes to make notes about your answers. 
8. What is the title of the film?  
9. When does the trailer give the name of the 
film? Why is this? 
 
10. What information about the actor does the 
trailer give? Why does it give this 
information? 
 
11. Which is faster, a trailer of a film or a clip 
from the same film? Why? 
 
12. What kind of music does the trailer use? 
What does the music suggest about the 
film? 
 
13. What information is at the end of the 
trailer? Why is this information at the end? 
 
14. Would you watch the film? Why (not)?  
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7.2 French class: LA VIE D'ADÈLE 
 
 
Figure 16: La vie d'Adèle 
 
7.2.1 Fiche enseignant 
 
La séquence pédagogique ci-dessous est basée sur des extraits du film La vie d'Adèle réalisé 
par Abdellatif Kechiche sorti en 2013. 
 
 
 
 
 
 
 
 
 
 
Avant le visionnage: 
 
Expliquer qui est la protagoniste du film (Adèle est une lycéenne de 17 ans qui découvre sa 
sexualité, elle n'est pas satisfaite avec la relation qu'elle entreprend avec un garçon et dit que 
Niveau: B1+ 
Age: 17 ans 
Durée : 1h30  
Objectifs principaux:  
Linguistique: phonologique (imiter l'intonation et la façon de parler à partir des 
dialogues) 
Fonctionnels: compréhension orale à partir d'un extrait de film, expression orale  
à partir d'un extrait de film 
Objectif secondaire : aborder le thème de l'homosexualité dans notre société 
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quelque chose lui manque) et regarder les deux scenes de l'extrait: la scene sans dialogues et 
la scene intitulée »je suis arrivée ici par hasard«. 
 
Les deux scènes: https://www.youtube.com/watch?v=s23HUO0GMnw (00:00-2:30) 
 
Les questions à poser à toute la classe: 
− Qui sont les protagonistes? 
− Comment sont-elles dans les deux scenes?  
− Où les voit-on? 
− Quel est leur rapport? 
 
Durant le visionnage: 
 
Dire qu’Adèle invite Emma à manger chez sa famille et poser la question ci-dessous avant le 
visionnage: 
 
Quels seront selon vous les thèmes abordés durant ce déjeuner? 
 
 
Distribuer la copie de l’activité 1, montrer l’extrait 2 ou 3 fois et demander qu’ils répondent 
aux questions ci-dessous: 
L’extrait : https://www.youtube.com/watch?v=OOqEwmsTGWA (3 min 17 s) 
 
Activité 1: Compréhension orale 
 
Regardez l’extrait 2 fois et répondez aux-questions ci-dessous :  
 
1. Quelle est l’atmosphère dans cet extrait ?  
Tendue, semi-formelle, … 
2. Es-ce que les personnages se tutoient? Oui, les personnages se tutoient. 
3. Quel est le sujet de la conversation au début et à la fin du dialogue ? 
Le déjeuner – la nourriture (les pâtes) et le vin. 
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4. Classifier les quatre personnages selon celui qui parle le plus (1) et celui qui parle le 
moins (4). 
1 La mère 
2 Emma 
3 Le père 
4 Adèle 
5. Quel personnage est le centre d’attention dans cet extrait? 
Emma 
6. Quel est le plan de caméra utilisé tout au long de l’extrait (pour un rappel voir Figure 17). 
Quel effet cela fait-il? 
Le gros plan. 
7. Quelle est l’occupation principale d’Emma? 
Elle est artiste. 
8. Quel souci par rapport à l’occupation d’Emma le père d’Adèle exprime-t-il? 
b) son futur métier 
9. Citez au moins un bouche-trou utilisé par les caractères: 
Ben/Hein/Euh 
 
Activité 2: Expression orale 
Demander aux élèves de comparer leurs attentes concernant le déjeuner et la réalité vue dans 
l’extrait. 
 
Après le visionnage 
 
Activité 3: La phonologie 
Demander aux élèves de se mettre en groupes de quatre et prendre une partie de l’extrait d’au 
moins 30 secondes où toutes les quatre personnes parlent et de le rejouer en faisant 
particulièrement attention à l’intonation (essayer d’imiter la façon de parler des acteurs). S'ils 
ne savent pas exactement ce que les personnages disent, dire aux élèves qu'ils inventent les 
répliques qui leur semblent les plus probables. 
 
Activité 4: La compréhension détaillée du dialogue 
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Demander aux élèves de dire de leur mémoire quels étaient les 5 thèmes principaux du 
dialogue (le déjeuner, la philosophie, les beaux-arts, le travail, le partenaire) puis distribuer le 
dialogue et leur demander de marquer les répliques qui appartiennent à chacun des thèmes. 
Demander à quoi servent les répliques qui ne sont pas marquées (des formules de politesse) et 
parcourir le dialogue avec toute la classe à l’oral pour vérifier la compréhension. 
 
La légende :  
− le déjeuner 
− la philosophie 
− les beaux-arts 
− le travail 
− le partenaire 
 
Mère: C’est le roi de la bolognaise 
Père: Tiens. 
Mère: wowowow. 
Adèle: Sers-toi, prends ce que tu veux. 
Mère: Un petit peu de vin? 
Emma: Avec plaisir. 
Mère: Ravis de vous rencontrer Emma, hein.  Ca fait des mois que… Adèle nous parle de 
vous. Nous pouvons enfin… Ça fait vraiment plaisir de mettre un visage sur tout ce que t’as 
dit, hein. C’est vrai.  
Emma: Ben écoutez c’est moi c’est moi qui… je vous remercie de m’inviter.  
Mère: Avec plaisir. 
Emma: Bon appétit.  
Tout le monde: bon appétit. 
Père: mangez, mangez, mangez, ça va être froid. 
Mère: En tous cas c’est très gentil de l’aider à préparer ses heures de philosophie. Hm. Non, 
c’est vrai que c’est vraiment une matière difficile, hein. Parce qu’elle s’en sortait vraiment pas 
puis maintenant ça… Ça a l’air de bien fonctionner, hein! T’as bien remonté ta moyenne, 
grâce à vous. 
Emma: Ben écoutez, c’est un plaisir.  
Adèle: Mais en fait j’avais pas la méthode et elle m’a un peu appris à faire les plans de 
disserte… 
Père: C’est important les méthodes.  
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Mère: Je comprends pas du tout comment ça se fait qu’on fasse cette matière-là en seulement 
un an, je sais pas à quoi ça sert franchement. C’est vrai. Parce qu’on peut pas aller au bout des 
choses.  
Adèle: C’est dur en un an de l’intégrer.  
Mère: Alors, alors, je savais.  
Père: Alors Adèle nous a dit que vous étiez aux Beaux-Arts. 
Emma: Mhm. Ouais. 
Mère: Ça se voit, hein.  
Emma: C’est vrai? 
Mère: C’est artistique. 
Emma: Ca plait pas toujours, mais… 
Mère: Ah mais non, non, je dis pas ça, ça vous va bien, c’est pas ça.  
Emma: Merci. 
Mère: C’est vous qui faites ça vous-même? 
Adèle: C’est trop beau ce qu’elle fait. Elle va même faire une expo là.  
Mère: Déjà? 
Emma: Euh à la fin de l’année on expose ses œuvres. 
Mère: Il faut nous dire, ca, hein, on viendra voir, hein. Hein? 
Père: Pour vivre de la peinture aujourd’hui c’est un peu compliqué non, c’est, non? 
Emma: C’est vrai que c’est difficile. 
Mère: Ils sont morts ceux qui gagnent leur vie.  
Emma: C’est vrai que je fais aussi du graphisme. C’est vrai que le graphisme c’est plus facile 
de vivre de graphisme.  
Père: Ah ouais. Ça a des débouchés. 
Emma: Ouais, oui oui. 
Père: C’est bien d’avoir... Artistique, c’est important. Et c’est bon.  J’imagine que… mais… 
malgré tout il faut un vrai métier derrière. Un métier qui vous permet de vivre. Quoiqu’il 
arrive s’il y a un coup dur, on gagne sa vie.  
Emma: Hm. 
Père: Et… je veux pas être indiscret mais votre copain il travaille dans quoi? 
Emma: Il travaille dans le commerce. 
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Mère: Oh! Ça c’est bien, c’est rassurant! Si ça se trouve vous aller pouvoir faire votre peinture 
et puis lui… c’est ça, hein, si on veut avoir une vie d’artiste on a intérêt à avoir un conjoint 
qui assure derrière. 
Père: Ouais. 
Emma: Mais on est pas mariés. 
Père: Vous avez le temps. 
Mère: Il faut prendre le temps. 
Quelqu’un: On sait jamais. 
Mère: C’est vrai! 
Emma: Elles sont délicieuses vos pâtes en tout cas, bravo! 
 
Activité 5: Travailler le dialogue 
Demander aux élèves d’imaginer qu’ils invitent une personne un peu hors-normes à manger 
chez eux en famille et faire un dialogue similaire en réutilisant les expressions de l’extrait. 
 
7.2.2 Fiche étudiant 
 
Activité 1: Compréhension orale 
Regardez l’extrait 2 fois et répondez aux-questions ci-dessous:  
 
1. Quelle est l’atmosphère dans cet extrait?  
 
 
2. Est-ce que les personnages se tutoient? _________  
 
3. Quel est le sujet de la conversation au début et à la fin du dialogue? 
 
 
4. Classifier les quatre personnages selon celui qui parle le plus (1) et celui qui parle le 
moins (4). 
1 ______________________ 
2 ______________________ 
3 ______________________ 
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4 ______________________ 
 
5. Quel personnage est le centre d’attention dans cet extrait? 
Adèle/La mère/Emma/Le père 
 
6. Quel est le plan de caméra utilisé tout au long de l’extrait (pour un rappel voir Figure 17). 
Quel effet cela fait-il? 
 
 
7. Quelle est l’occupation principale d’Emma? 
a) elle est artiste 
b) elle est professeur de philosophie 
c) elle est chanteuse 
 
8. Quel souci par rapport à l’occupation d’Emma le père d’Adèle exprime-t-il? 
a) sa sexualité 
b) son futur métier 
c) son comportement 
 
9. Citez au moins un bouche-trou utilisé par les caractères: 
___________ 
 
Figure 17: Les plans de caméra 
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Activité 2: expression orale 
Quelle est la différence entre vos attentes concernant ce déjeuner et la réalité? Comparez. 
 
Activité 3: la phonologie 
Mettez-vous en groupe de quatre et prenez une partie de l’extrait d’au moins 30 secondes où 
toutes les quatre personnes parlent et rejouez-le en faisant particulièrement attention à 
l’intonation (essayer d’imiter la façon de parler des acteurs). Si vous ne savez pas exactement 
ce qu’ils disent, inventez les répliques qui vous semblent les plus probables. 
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Activité 4: compréhension du dialogue 
 
Mère: C’est le roi de la bolognaise 
Père: Tiens. 
Mère: wowowow. 
Adèle: Sers-toi, prends ce que tu veux. 
Mère: Un petit peu de vin? 
Emma: Avec plaisir. 
Mère: Ravis de vous rencontrer Emma, hein.  Ca fait des mois que… Adèle nous parle de 
vous. Nous pouvons enfin… Ça fait vraiment plaisir de mettre un visage sur tout ce que t’as 
dit, hein. C’est vrai.  
Emma: Ben écoutez c’est moi c’est moi qui… je vous remercie de m’inviter.  
Mère: Avec plaisir. 
Emma: Bon appétit.  
Tout le monde: bon appétit. 
Père: mangez, mangez, mangez, ça va être froid. 
Mère: En tous cas c’est très gentil de l’aider à préparer ses heures de philosophie. Hm. Non, 
c’est vrai que c’est vraiment une matière difficile, hein. Parce qu’elle s’en sortait vraiment pas 
puis maintenant ça… Ça a l’air de bien fonctionner, hein! T’as bien remonté ta moyenne, 
grâce à vous. 
Emma: Ben écoutez, c’est un plaisir.  
Adèle: Mais en fait j’avais pas la méthode et elle m’a un peu appris à faire les plans de 
disserte… 
Père: C’est important les méthodes.  
Mère: Je comprends pas du tout comment ça se fait qu’on fasse cette matière-là en seulement 
un an, je sais pas à quoi ça sert franchement. C’est vrai. Parce qu’on peut pas aller au bout des 
choses.  
Adèle: C’est dur en un an de l’intégrer.  
Mère: Alors, alors, je savais.  
Père: Alors Adèle nous a dit que vous étiez aux Beaux-Arts. 
Emma: Mhm. Ouais. 
Mère: Ça se voit, hein.  
Emma: C’est vrai? 
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Mère: C’est artistique. 
Emma: Ca plait pas toujours, mais… 
Mère: Ah mais non, non, je dis pas ça, ça vous va bien, c’est pas ça.  
Emma: Merci. 
Mère: C’est vous qui faites ça vous-même? 
Adèle: C’est trop beau ce qu’elle fait. Elle va même faire une expo là.  
Mère: Déjà? 
Emma: Euh à la fin de l’année on expose ses œuvres. 
Mère: Il faut nous dire, ca, hein, on viendra voir, hein. Hein? 
Père: Pour vivre de la peinture aujourd’hui c’est un peu compliqué non, c’est, non? 
Emma: C’est vrai que c’est difficile. 
Mère: Ils sont morts ceux qui gagnent leur vie.  
Emma: C’est vrai que je fais aussi du graphisme. C’est vrai que le graphisme c’est plus facile 
de vivre de graphisme.  
Père: Ah ouais. Ça a des débouchés. 
Emma: Ouais, oui oui. 
Père: C’est bien d’avoir… Artistique, c’est important. Et c’est bon.  J’imagine que… mais… 
malgré tout il faut un vrai métier derrière. Un métier qui vous permet de vivre. Quoiqu’il 
arrive s’il y a un coup dur, on gagne sa vie.  
Emma: Hm. 
Père: Et… je veux pas être indiscret mais votre copain il travaille dans quoi? 
Emma: Il travaille dans le commerce. 
Mère: Oh! Ça c’est bien, c’est rassurant! Si ça se trouve vous aller pouvoir faire votre peinture 
et puis lui… c’est ça, hein, si on veut avoir une vie d’artiste on a intérêt à avoir un conjoint 
qui assure derrière. 
Père: Ouais. 
Emma: Mais on est pas mariés. 
Père: Vous avez le temps. 
Mère: Il faut prendre le temps. 
Quelqu’un: On sait jamais. 
Mère: C’est vrai! 
Emma: Elles sont délicieuses vos pâtes en tout cas, bravo! 
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Activité 5: Travailler le dialogue 
Imaginez que vous invitez une personne un peu hors-normes à manger chez vous en famille et 
faites un dialogue similaire en réutilisant les expressions de l’extrait. 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
___________________________________________________________________________ 
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8 CONCLUSION 
 
In this master thesis we researched the use of film in the foreign language classroom, focusing 
on why the use of film in all school subjects, and even more so in the foreign language 
classroom, is relevant and how film can be used to teach foreign languages. 
 
We started by pointing out the importance of school reflecting the society we live in by 
providing students with the tools to understand it, be critical of it and thus become conscious, 
responsible citizens. Since the manner in which we communicate has thoroughly changed in 
the last few decades giving the audiovisual media greater importance than ever before, 
teachers should use audiovisual documents not only as a source of content knowledge but also 
in order to raise awareness of how this type of media delivers the information – the rules by 
which it is governed. Film being the central topic of this thesis, we further explained the 
choice of film over other audiovisual documents and outline a basic film theory for teachers to 
use in their classroom when talking about the medium itself. 
 
We then continued by demonstrating the benefits of using film in a foreign language 
classroom. Students find film intrinsically motivating, therefore the film has great potential to 
be used by teachers to enhance motivation in their classroom. The film (despite it being a 
form of art, it aims at representing reality) is also a great source of authentic language which 
combined with its visual component makes its content highly entertaining and memorable. In 
addition to that it offers a multitude of topics which can be discussed in class and gives an 
opportunity to cross-curricular teaching. 
 
Furthermore, we explained all the factors a foreign language teacher needs to consider when 
introducing film into his or her classroom (age, interest topic, length, language level, 
subtitles), the outline of the lesson (with exercises before and after viewing and an activity 
during viewing for the purpose of making it active) and gave a set of useful basic techniques 
to use when teaching with film. 
 
In the practical part we showed that film can be used to teach different systems of language 
(grammar, vocabulary, and phonology) as well as language skills (reading, writing, speaking 
and listening) by giving examples of two to three activities for each category. Finally we 
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added two pedagogical sequences, one for a French film entitled La vie d’Adèle by Abdellatif 
Kechiche, and the other entitled Detachment by Tony Kaye where we integrated a few 
activities to form a whole lesson based on a film. 
 
To conclude, this thesis demonstrated that film should be used in schools and even more so in 
foreign language classrooms and showed how this can practically be done. It is high time that 
teaching through film becomes a common practice – for that different coursebooks should 
include film into their syllabuses more frequently and schools should offer training courses 
for teachers to make them more competent for teaching with film. A further research on the 
topic could consist of carrying out in class pedagogical sequences based on film and 
comparing them to teaching an aspect of a language without using film. 
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9 FRENCH SUMMARY 
 
Dû au progrès technologique rapide, nous sommes ces dernières décennies quotidiennement 
entourés de différents types de médias - et ceci surtout des médias audiovisuels. Si la parole 
écrite a prédominé pendant toute l’histoire humaine, c’est dorénavant le son combiné à 
l’image qui l’emporte. Ce nouveau mode de communication devrait se refléter dans la 
manière d’enseigner de sorte que les élèves apprennent les bases de son fonctionnement pour 
pouvoir en être critiques et soient le mieux préparés à la vie adulte. Tandis que tous les 
enseignants pourraient incorporer les médias audiovisuels dans leurs leçons, les professeurs 
de langues étrangères y trouveront un avantage particulier - la langue. Certains messages 
audiovisuels ne peuvent pas être évités comme par exemple les publicités sur les panneaux 
d’affichage alors que d’autres sont choisis de manière autonome. En raison de la forte 
popularité des films entre les étudiants, nous avons décidé de nous centrer sur l’usage de 
ceux-ci dans la classe de langue étrangère, plus précisément du français et de l’anglais langue 
étrangère. L'objectif principal de ce mémoire est de déterminer les raisons pour l'utilisation du 
film dans le système scolaire et notamment dans la classe de langue étrangère et montrer 
comment celui-ci peut être utilisé pour enseigner l'anglais et le français.  
 
Les questions de recherche de ce mémoire sont: 
 Les enseignants devraient-ils inclure le film dans leur pratique pédagogique et pourquoi? 
 Quels sont les avantages de l’utilisation du film dans la classe de langue et comment celui-
ci peut être utilisé pour enseigner la langue de cible?  
 
La partie théorique s’ouvre sur l’explication de l’ampleur du concept d’alphabétisation de nos 
jours, soulignant l’importance d’inclure tout type de média dans l’éducation formelle. Puis 
l’importance de l’utilisation du film est mise en avant et un parcours de la théorie de film 
basique est donné. Ensuite les avantages liés à l’enseignement de langues étrangères sont 
expliqués – le film et la motivation, le film comme un document authentique, le film comme 
un document audiovisuel, le film et la culture ainsi que le film et l’enseignement 
multidisciplinaire. La partie théorique se termine avec l’approche pratique de l’inclusion du 
film dans les cours de langues étrangères - l'âge et les intérêts des élèves, la pertinence du 
thème, la longueur de l’extrait, le niveau des élèves, le sous-titrage et en fin cinq techniques 
basiques pour l’exploitation du film en classe. Dans la partie pratique nous avons 
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premièrement présenté quelques exercices pour l’enseignement de différentes compétences 
langagières et systèmes de langue et deuxièmement deux séquences pédagogiques sont 
proposées - une pour la classe de français et l’autre pour la classe d’anglais langue étrangère.   
 
Le concept d’alphabétisation a traditionnellement été lié aux textes écrits des médias 
imprimés. Il se réfère au développement de la compétence en lecture et ensuite la capacité à 
produire ses propres textes. Néanmoins avec le progrès technologique du dernier siècle, les 
messages sont de plus en plus communiqués à travers l’image et le son. Depuis le moment 
que nous nous réveillons jusqu’au moment où nous nous couchons nous sommes exposés aux 
milliers de messages sur nos téléphones, nos ordinateurs, à la télévision, les panneaux 
d’affichages etc. 
 
Pour cela le concept d’alphabétisation doit s’étendre non pour remplacer l’écrit mais pour y 
ajouter l’audiovisuel et devenir l’éducation aux médias (media literacy en anglais). Bien que 
les messages audiovisuels nous semblent plus accessibles et faciles à comprendre, ils opèrent 
à travers un code complexe qui a ses propres règles. Souvent ils passent si vite qu’il est 
impossible pour nous de les remarquer consciemment et encore moins de les comprendre 
alors qu’ils nous influencent et forment notre réalité. Par conséquent il est important 
d’apprendre les règles selon lesquelles ils fonctionnent. Le système éducatif devrait refléter 
cette réalité et enseigner aux élèves comment interpréter ces images et communiquer 
visuellement eux-mêmes pour les préparer à leur vie adulte où ils devront vivre dans ce 
monde toujours plus dépendant et lié à la technologie et aux médias.  
 
Les cinq questions qu’il faut se poser quand on est confronté à n’importe quel type de média 
sont:  
1. Qui a créé le message?  
2. Quelles techniques sont utilisées pour attirer mon attention? 
3. Comment différentes personnes peuvent-elles comprendre ce message différemment? 
4. Quels modes de vie, valeurs et perspectives sont représentés ou omis du message? 
5. Pourquoi ce message a-t-il été envoyé? 
 
La culture cinématographique (film literacy en anglais) fait partie de l’éducation aux médias 
et se centre sur l’analyse de la narration du film - le contenu et l’aspect technique - et la 
68 
 
création des films. Bien que les films soient de nos jours très accessibles, beaucoup 
d'enseignants restent réticents quant à leur utilisation en classe. Une des raisons est le fait que 
les élèves - qui ont grandi dans la société médiatisée - sont souvent plus familiarisés avec la 
technologie ou le type de document présenté que leurs enseignants ce qui inspire de 
l'insécurité chez les derniers.  
 
De plus, certains ont des préjugés concernant l’utilisation du film en classe - l’idée que les 
élèves ne sont que des spectateurs passifs ou alors même qu’il y a une relation causale entre le 
niveau d’alphabétisation des élèves et le nombre de documents audiovisuels qu'ils regardent. 
Cependant, il n’y a aucune preuve que le niveau d’alphabétisation a diminué ni que 
l'exposition aux des médias audiovisuels aurait une quelconque influence sur ce niveau et de 
plus, c’est précisément le devoir des enseignants d’inciter leurs élèves à un visionnage actif en 
leur demandant de répondre aux questions de compréhension. Il ne faut par contre pas oublier 
que certaines écoles ou classes manque de technologie approprié (ordinateur, projecteurs). En 
dernier, le visionnage complet des films est formellement limité par la loi sur le droit d'auteur, 
néanmoins, un grand nombre de court-métrages font partie du domaine publiques et de plus, 
l'utilisation des extraits de film pour le but d'éduquer reste permis. 
 
Le film est un médium qui peut être utilisé dans toutes les matières s’il est choisi de manière 
appropriée (en accord avec les objectifs pédagogiques). En outre, le contenu peut être mieux 
acquis car l’information étant présentée oralement et visuellement stimule différents sens chez 
les élèves.  
 
Néanmoins, l’utilisation du film en classe ne devrait pas se limiter à la présentation du 
contenu, mais devrait aspirer à enseigner le médium lui-même. Les élèves sont très habitués 
aux médias – ils n’ont pas besoin d’apprendre à les “lire” comme ils ont appris à lire les textes 
écrits – mais il est nécessaire qu’ils apprennent à en devenir critiques. 
 
Malgré le vaste sujet qu’est la théorie cinématographique (film theory en anglais), nous avons 
présenté quelques notions de base qui devraient être enseignés lors de l’utilisation du film 
dans une classe (bien évidemment chaque fois seulement certaines notions les plus pertinentes 
en fonction de l’extrait du film utilisé doivent être incluses – le choix étant fait par 
l'enseignant).  
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Les deux concepts basiques présentés sont le genre cinématographique et la langue 
cinématographique. Les genres cinématographiques incluent les films aventuriers, les films 
policiers, les drames, les films d’horreur, les comédies musicales, les films de science-fiction, 
les films de guerre et les films western. Le langage cinématographique basique inclut le 
graphique (tout ce qui est écrit - le logo, le nom des acteurs et autres créateurs du film etc.), la 
mise-en-scène, la couleur, la lumière, les effets spéciaux, le plan de caméra (le plan 
d’ensemble, le plan moyen, le plan américain, le plan taille, le plan rapproché, le gros plan, le 
très gros plan, l’insert) et l’angle de caméra (plongée ou contre-plongée, le son (diégétique ou 
non-diégétique), la scène et la séquence (linéaire ou associative), le montage, le thème, 
l’histoire et les acteurs.  
 
Dans la deuxième partie de la partie théorique du mémoire nous avons demandé quels sont les 
avantages de l’utilisation du film dans les classes de langues étrangères. Premièrement, les 
films sont motivants pour les élèves à tel point qu’ils les regardent souvent en leur temps 
libre. Cependant l’inclusion du film dans une classe n’est pas suffisante, le film doit être 
intrinsèquement intéressant pour que les élèves soient incités à poser des questions 
supplémentaires et débattre. Pour empêcher que le visionnage soit passif - comme cela est le 
cas à l’extérieur du cours -, les enseignants doivent exiger que leurs élèves fassent des 
activités complémentaires liées au film. La motivation est encore plus grande si les élèves 
créent leurs propres films. 
 
Deuxièmement, le film est un document authentique - il n’est pas créé pour des objectifs 
pédagogiques mais communicatifs par les natifs et pour les natifs. Il est vrai que les 
documents authentiques deviennent parfois moins pertinents avec le temps - les articles de 
journaux sur les faits actuels par exemple - mais ceci est rarement le cas avec les films. De 
plus l'utilisation des films en classe demande un certain temps de la part des enseignants 
consacré à leur didactisation bien qu’un grand nombre de séquences déjà didactisées basés sur 
le film sont disponibles sur Internet. Néanmoins, leur utilisation a surtout de nombreux 
avantages. Les films, d’un côté, présentent la langue étrangère dans un contexte communicatif 
réel (bien qu’il s’agisse de la fiction, celle-ci imite la réalité) et de l’autre côté, ouvrent la 
porte à la culture que cette langue véhicule. On peut y apprendre comment fonctionnent les 
élections présidentielles en Amérique, le marché boursier, ou même le mode de vie d’une 
période donnée - le langage corporel, les vêtements, les bonnes manières à table, le rôle des 
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sexes, comment les adultes traitent les enfants ou parlent à leurs supérieurs. Le film peut 
refléter un mouvement culturel (par exemple le changement de la perception des femmes) 
mais aussi créer la culture (le savoir commun). Il est important de rappeler que dans certains 
films certaines choses sont représentées de manière idéalisée ou stéréotypée et que les 
professeurs doivent avertir leurs élèves de ce phénomène quand ils s'en aperçoivent. 
 
De plus, la langue utilisée dans le film est la langue interactive de communication quotidienne 
qui, malgré l’importance que le Cadre Européen commun de références pour les langues 
étrangères lui donne, reste largement absente des méthodes d’anglais et de français. Ceci a 
pour conséquence l’incapacité des étudiants de produire des dialogues réalistes avec le 
langage qui ne serait jamais produit par des natifs, le ton inapproprié, des locutions non-
existantes, de fausses collocations etc. Seulement le drame peut fournir la langue d’une telle 
richesse et les élèves ont besoin de cette exposition parce que pour apprendre à parler il faut 
d’abord voir et entendre les gens parler.  
 
Le film est aussi la meilleure représentation de la réalité communicative dans la langue cible 
par les locuteurs natifs - car grâce à son aspect visuel les élèves non seulement entendent les 
caractères parler mais ils les voient aussi. C’est-à-dire qu’ils peuvent voir l'âge du locuteur, 
son sexe – masculin ou féminin, ses habits et ce qu’ils font (l’action) et ressentent (les 
émotions). Tous les traits paralinguistiques comme l’expression du visage, la posture, les 
gestes qui accompagnent la parole se rendent visibles ainsi que l’endroit où l’action a lieu. 
Les films offrent deux voies de compréhension (non seulement la voie auditive mais aussi la 
voie visuelle) ce qui va spécialement en faveur des étudiants plus faibles. Contrairement aux 
natifs qui s’aident de la langue pour mieux comprendre l’action, les apprenants s’aident de 
l’action pour mieux comprendre la langue.  
Et grâce à la richesse visuelle fournie par le film, les élèves développent leurs stratégies 
d’apprentissage - ils prédisent ou devinent du contexte, déduisent les informations et ont 
l’opportunité d’activer leurs connaissances préalables. 
 
L’utilisation du film permet aussi d'aborder des différents thèmes présents dans le film en 
classe. Et puisque le contenu des méthodes est organisé par thèmes, les enseignants peuvent 
facilement trouver un film à un thème donné. Il est également possible d’utiliser les films 
pour l’enseignement multidisciplinaire où deux enseignants de matières différentes décident 
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d’enseigner ensemble et présenter un thème de deux perspectives différentes (ex. le français et 
la philosophie). Dans le mémoire nous avons présenté une liste non-exhaustive de films en 
anglais et en français basés sur des listes de différents professeurs et le choix personnel de 
l’auteure. 
 
Dans la partie finale théorique nous avons expliqué comment travailler avec le film (ou plutôt 
des extraits de film) en classe. La valeur d’un film pour l’enseignement des langues étrangères 
dépend de la manière dont celui-ci est exploité en classe. L’enseignant doit prendre en compte 
le thème, le contenu, les objectifs pédagogiques et préparer les activités pour avant, pendant et 
après le visionnage du film. Pour ce faire ils doivent prendre en considération plusieurs 
facteurs. Il faut considérer l'âge, l'intérêt des élèves et aussi les normes (et tabous) culturelles.  
 
Puis la longueur de l’extrait doit être prise en compte. Le visionnage du film complet peut être 
trop exigeant pour les élèves, c’est pourquoi le travail sur des extraits (préférablement 
exploitables en une heure de cours) est prôné. L’extrait en principe ne devrait pas être plus 
court que 30 secondes ni plus long que 5 minutes. Une possibilité est d’utiliser des courts-
métrages qui offrent une narration complète, sont convenables pour la promotion de la culture 
cinématographique et puisqu’ils présentent une ou plusieurs idées, sont parfaits pour 
déclencher des activités de production orale ou écrite et le travail sur un point spécifique de 
langue. Une autre possibilité est de choisir des extraits d’un long-métrage sur lesquels 
l’enseignant veut travailler avec ses élèves. Pour mettre l’extrait en question en contexte, 
l’enseignant peut donner un résumé oral de l’action antérieure à cet extrait ou montrer 
quelques scènes clés. 
 
Bien que la difficulté langagière puisse effectivement être diminuée grâce au support visuel, il 
est tout de même important de prendre en compte quelques aspects linguistiques qui aident à 
la compréhension. Parmi ceux-ci sont une forte connexion entre les paroles et l’action, une 
narration conventionnelle, le langage articulé, un caractère qui parle, des titres, sous-titres, 
autres graphismes qui accompagnent les images.  
 
Quant au sous-titrage, il existe trois types: le sous-titrage bimodal (la langue parlée est la 
même que la langue des sous-titres), le sous-titrage standard (la langue des sous-titres est la 
langue maternelle des spectateurs et différente de la langue parlée) et le sous-titrage inversé 
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(la langue parlée est la langue maternelle des spectateurs, alors que les sous-titres sont dans la 
langue étrangère que ceux-ci veulent apprendre). Alors que le sous-titrage inversé n’est pas 
bénéfique pour l’apprentissage d’une langue car les spectateurs comprenant la langue parlée 
n’ont aucun besoin de lire les sous-titres, la sous-titrage standard peut se prouver avantageux 
pour les débutants. Par contre, la question que les enseignants se posent le plus souvent est 
“Devrais-je utiliser des sous-titres bimodaux avec ce film ou ne devrais-je pas utiliser de sous-
titres du tout?” Ceux qui s’opposent à l’utilisation de sous-titres bimodaux, argumentent que 
les sous-titres ralentissent le développement de compétences de compréhension orale car les 
élèves commencent à en dépendre. D’autres soutiennent l’idée que les sous-titres ne 
remplacent pas l’action d’écoute mais peuvent contribuer à une meilleure compréhension 
permettant aux élèves de contrôler si ce qu’ils entendent correspond à ce qu’ils voient et 
lisent. De plus, les sous-titres permettent d’utiliser les films aussi avec les débutants. Les 
sous-titres permettent une meilleure mémorisation et réutilisation des parties de discours, la 
mémorisation simultanée de la prononciation et de l’orthographe des mots et une meilleure 
compréhension de l’humour est des accents qui leur sont moins familiers. 
 
La valeur du film en cours de langue étrangère dépend de la pertinence du thème et de la 
langue utilisée et l’introduction du film en classe doit toujours se baser sur les objectifs 
pédagogiques clairs. Ceux-ci peuvent être liés au thème, à la culture ou/et à la langue. Les 
objectifs linguistiques comprennent le développement des quatre compétences ainsi que 
l’apprentissage des points grammaticaux, lexicaux et phonologiques. La structure du cours où 
l’on utilise un extrait de film est la suivante: prévisionnage, visionnage et post-visionnage. 
Durant le prévisionnage, l’enseignant introduit le thème, active les connaissances de ses 
élèves et si besoin enseigne un point grammatical ou lexical qui figurera dans l’extrait. Durant 
le visionnage, il est préférable que les exercices se limitent au minimum ou qu’il soient faits 
après le visionnage (tout en renseignant les élèves de l’activité qui sera demandée d’eux pour 
que le visionnage soit ciblé et plus actif). Après le visionnage les élèves font des activités de 
production (écrite ou orale). 
 
Quelques techniques de visionnage de film basiques à connaître sont: 
 le visionnage sans le son, 
 l’écoute du son sans l’image, 
 montrer une image du film (arrêter l'image sur un moment précis), 
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 le visionnage divisé (un groupe écoute une scène, l’autre groupe la regarde), 
 diviser une séquence en plusieurs parties (montrer le début et la fin  de la séquence ou 
demander aux élèves de mettre les parties de séquence en ordre). 
 
Dans la partie pratique du mémoire nous avons tout d’abord proposé des activités classées en 
7 catégories selon l’objectif pédagogiques que ces activités permettent d’atteindre - la 
grammaire, le vocabulaire, la phonologie, la compréhension orale, la compréhension écrite, la 
production orale et la production écrite. Puis nous avons proposé deux fiches pédagogiques - 
une avec le film français du réalisateur Abdellatif Kechiche intitulé La vie d'Adèle et l’autre 
avec le film américain Detachment par Tony Kaye. 
 
Nous avons démontré à travers ce mémoire que le film devrait être plus souvent utilisé à 
l'école pour enseigner différentes matières ainsi que pour enseigner aux élèves le mode de 
communication qu'il utilise. De plus, nous avons prouvé que l'utilisation du film dans la classe 
de langue a de nombreux avantages et montré comment les enseignants de langues étrangères 
peuvent introduire des extraits de films dans leurs cours et comment ils peuvent les utiliser 
pour enseigner différents aspects de la langue (la grammaire, le vocabulaire, la phonologie et 
la compréhension orale et écrite ainsi que la production orale et écrite). Pour finir, nous avons 
fourni deux exemples de cours basés sur deux films – un en anglais et l'autre en français. La 
recherche pourrait se poursuivre dans la classe de langue étrangère (d'anglais et de français) 
avec une comparaison de l'enseignement avec et sans l'utilisation du film. 
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